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The following study is an empirical investigation of various resistance strategies utilized
by students on two Bay Area university campuses, and raises questions of how to address issues
of equity and social justice in education from new perspectives on student resistance. The “new
theoretical definitions" of student resistance developed herein are rooted in education theories
emerging from Critical Race Theory and LatCrit, or Critical Race Theory unique to the Latino/a
experience, from which an interdisciplinary and experiential approach to social justice work
through education is employed. At one level this study investigates how student resistance is
linked to questions of motivation and achievement at various points in students’ academic
experiences, especially when students begin to realize new senses of agency and awareness for
social justice. Hence, through new theoretical frameworks, the survey and interview data from
San Francisco State University and U.C. Berkeley expand the previously defined spectrum of
student resistance from a Critical Race Theory framework to include investigation into the
internal and external motivations of student resistance, as well as the perceived internal and
external impacts of such resistance, on school culture, community, and society at large. The
student resistance frame explored herein from an education theory perspective provides new
insight into the ‘Occupy’ movement and its impact on campus activism from the multiple student
voices which emerge through the study. Thus, this research provides new insights into how to
view and value student resistance in the interests of both increasing student motivation and
achievement, as well as transforming school culture and community by working towards larger
visions of equity and social justice though education.
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FIRST WORDS
The notion of student resistance in the contemporary American imagination involves
issues of power, representation, and educational equity. In the current era of resistance, young
people who stand up against injustice are questioning fundamental structures of inequity,
unearthing new motivations and strategies from diverse perspectives, and ‘occupying’ ever more
visible frequencies in the public airwaves and national dialogue. Erected on the platforms of
foreclosed homes and massive debt caused by new waves of neoliberal economic policies made
by and for the rich, the lack of access to higher education for underprivileged youth is merely one
of the devastating social consequences. The ‘Occupy’ movement has found its place on
university campuses in solidarity with decades-old movements for educational equity, in
reclaiming ‘the public’ in educational discourse. The study that follows explores the new
theoretical definitions of student resistance through survey questionnaires and student interviews
conducted at two Bay Area campuses, San Francisco State and U.C. Berkeley.
Berkeley is “the place where students almost 50 years ago touched off the Free Speech
Movement, which transformed the life of American universities by guaranteeing students
freedom of speech and self-governance,” recounts Professor Robert Hass in a New York Times
editorial about his recent experiences at a violent ‘Occupy Cal’ demonstration on November 9,
2011 (11/19/11; retrieved 5/1/12). Thus, in embracing this spirit of activism, students on both
campuses who participated in recently organized demonstrations on November 9 and November
15, 2011, and this year on March 1 and May 1, to name just a few, have been actively redefining
the theoretical spectrum of student resistance, from individual orientations to collectively
organized acts of protest. The “concept of occupying public space, reclaiming it as a place for
public discussion … a place of politics, as a sphere of education, is a really valuable discourse
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because it … helps create a community” (Travis, Interview 4). The following research is a study
of the ways in which the courage and power exercised by students on today’s university
campuses is actively re-defining community, democracy, and the notion of public education in
building a student movement uniquely unprecedented in history.
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CHAPTER I: STATEMENT OF THE PROBLEM
Description of General Research Area of Interest
Research on student resistance is important to the critical study of equity and social
justice in education. This is particularly true for Students of Color when speaking of their
resistance to a lack of access, curricular disenfranchisement, and systemic underachievement in
public schools and universities. In the most general terms, student resistance describes instances
when students engage in oppositional behavior in response to perceived injustice at their school
(Giroux, 1983). As follows, acts of student resistance range from classroom disruptions,
inattention, and/or, simply checking out, which are examples of “self-defeating resistance”
(Solorzano & Delgado Bernal, 2001), and extend to concerted organizational strategies to effect
change from within the system, while simultaneously maintaining a real sense of agency and
achievement as participants in the school system (Solorzano & Delgado-Bernal, 2001; Yosso,
2005; Huber, 2009). The implications for educators are increasingly pertinent as the wave of
neoliberal educational reforms have led to greater standardization, increased costs, and decreased
access to education for underprivileged students (Apple, 2001), and new understandings of
student resistance are emerging as a result.
As Solorzano and Delgado-Bernal (2001) analyze in great detail, traditional studies of
student resistance are limited in scope, and tend to focus on working class males and their
engagement in “self-defeating resistance” (p. 316). Solorzano and Delgado-Bernal (2001) point
out that this focus ignores the more contemporary examples of positive forms of student
resistance, from “resilient resistance” (p. 320) to “resistance for survival and liberation” (p. 320),
which they operationalize as varying levels of transformational resistance from a Critical Race
Theory and LatCrit framework. Carter (2008) expands on the concept of resilient resistance in
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her qualitative study of African American students’ use of resistance strategies to navigate
school achievement in her development of a “Critical Race Achievement Ideology” (p. 467).
Further studies of how Students of Color use strategies of resistance that fit into Solorzano and
Delgado-Bernal’s (2001) framework highlight the ways in which achievement for these students
is increasingly attributed to a “community cultural wealth framework” (Huber, 2009, p. 706;
Yosso, 2005) within both individual and organized forms of resistance. Hence, from this
theoretical point of departure, the current study seeks to expand further the definitions of student
resistance from the perspectives of Bay Area university students as positive, empowering
practices of student agency. The intent of this study is ultimately to encourage educators to
consider the implications for embracing this resistance in ways that lead to positive,
transformative social engagement of students within their schools and communities.

Research Question and Categories of Inquiry for a Qualitative Study
Research Question
What socioeconomic, educational, and cultural identity factors motivate university
students’ individual and organized use of various resistance strategies, and how do these
experiences of resistance impact student achievement, agency, and greater involvement in school
and community organizing for students from diverse backgrounds?
Categories of Inquiry and Sub-questions
1.

Student race and/or ethnic background, economic privilege level, gender, and field of study
•

How do students’ personal experiences of injustice, or lived experience and cultural
identity in general affect their motivation to participate in various forms of student
resistance?
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•

What are more significant variables of student resistance, students’ community
resources, family support, and/or cultural identity, an influential teacher, or some other
aspect of their educational experience that raised their awareness of injustice and
motivated their resistance?

2. Student self-definitions of academic achievement and use of resistance strategies to navigate
achievement from a “community cultural wealth framework” (Huber, 2009; Yosso, 2005)
and Critical Race Achievement Ideology (Carter, 2008).
•

What school or community organizations, support groups, and organizational networks
have Students of Color used (and continue to use in the University) to resist
assimilation/acculturation while achieving in the mainstream education system, or in
other words, to engage in resilient resistance?

3. Resistance strategies of white privileged students, either as self-defeating resistance,
indifference, or apathy in the name of protecting their socialized privilege; or as
transformational resistance, participating in alliance with social issues of equity and social
justice in education.
•

How do students from socioeconomically privileged race and class backgrounds fit into
the Critical Race Theory based spectrum of student resistance strategies?

4. Student participation in mainstream and institutionally accepted forms of resistance for
social justice, such as speaking out at School Board meetings, within dominant channels of
civic action, defined as various forms of resilient, conformist, and “internal transformational
resistance” (Solorzano & Delgado-Bernal, 2001, p. 324).
•

What campus and/or community involvement, and/or other institutional circumstances,
inspire agency in students who engage in internal transformational resistance strategies?
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5. Student participation in civic actions, protests, and/or demonstrations within a school
setting, defined as “external transformational resistance” (Solorzano & Delgado-Bernal,
2001, p. 325).
•

What campus and/or extra-curricular circumstances, or greater community involvement
inspire agency in students who engage in organized, external transformational
resistance?

6. The use of the Internet and other forms of social media technology to network, organize, and
actualize the types of resilient, internal and external transformational resistance strategies.
•

Is the Internet and other social media and communications technology a factor in the
resistance strategies used by these students in navigating their achievement, sense of
agency, and community organizing strategies?

Justification
New theories of student resistance have emerged from Critical Race and LatCrit
theoretical frameworks to challenge cultural-deficit views of student resistance and explore the
potential for positive transformation of self and the school culture. The empirical research
reported here builds on this body of work and contributes to new theoretical definitions of
student resistance that have thus far been overlooked or undervalued in the field of education. In
light of the emerging research on student resistance from a Critical Race Theory and LatCrit
framework (Solorzano & Delgado-Bernal, 2001; Yosso, Smith, Ceja, and Solorzano, 2009;
Yosso, 2005; Huber, 2009; Carter, 2008; Delgado-Bernal, 1998), further research is needed to
embrace the emergent agency of students using various resistance strategies to determine their
own educational outcomes and achievement. Critical Race Theory is an empowering theoretical
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model for studies of resistance in that it expands traditional approaches limited to working class
white males as studied by MacFarland (2001) and McLaren (1994), and draw from what has
been in the past empirically and institutionally ignored populations. Indeed, the major
justification for this expansion of resistance theory is founded in Solorzano and DelgadoBernal’s (2001) assertion that “current resistance literature is marred by its own theoretical and
conceptual limitations” (p. 310). Subsequent literature has drawn on Critical Race Theory in
expanding the scope of resistance to include achievement as resistance (Carter, 2008) and
narratives of school success that draw on a community cultural wealth framework (Huber, 2009;
Yosso, 2005) in resisting the dominant assimilationist achievement ideologies. This study builds
on the research thus mentioned, in relating race, class, gender, and academic interests to these
student resistance strategies. Ultimately, the goal of this research is to expand the operational
definitions and spectrum of resistance further, with implications for critical educational practice
in our newly conceived school and community networks.
Hence, this qualitative study addresses certain research questions seemingly left out of
past research. Questions of the motivation and roles of white privileged students who engage
within Solorzano and Delgado-Bernal’s (2001) spectrum of resistance are addressed through the
research design of a convenience, or ‘accidental’ sampling of on-campus university students
present at the time of survey administration. In addition, the narratives elicited from the
interview portion of the study produce new types of resistance that may be absent from past
literature, yet serve to conceptually expand how educators view the value and role of resistance
in their classrooms. The Critical Race Theory framework (Solorzano and Delgado-Bernal, 2001,
p. 312-314) that informs the theoretical base and interdisciplinary approach of this study draws
on student narrative and experiential knowledge to challenge the dominant, traditional definitions
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of student resistance to institutionalized racism and other forms of oppression, with an explicit
vision of transformation and social justice for both schools and communities.
Solorzano and Delgado-Bernal’s (2001) theoretical foundation of resistance strategies is
framed inductively to invite further empirical studies that fill spaces along their spectrum, from
‘self-defeating’ on one end to ‘external transformational resistance’ on the other. Further,
written a decade ago and drawing on examples of resistance from the 1968 Chicano student
walkouts and the 1993 UCLA sit-ins to defend Chicano Studies by a multi-ethnic alliance of
students, the contemporary political climate surrounding education funding and the emergent
master protest frame of ‘Occupy Wall Street’ provides a rich social climate from which to
expand the spectrum of resistance studies in positive, transformative ways. The interdisciplinary
approach of the current study offers increased knowledge to be used by critical educators in
primary, secondary, and post-secondary settings in order to embrace the phenomenon of student
resistance in positive ways. This new way of viewing student resistance will potentially enhance
the educational experiences and outcomes of the most underserved students in the system, within
community networks working collaboratively to transform schools from the ground up while
validating the experiences of student agency that result.
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CHAPTER II: REVIEW OF LITERATURE
Introductory Section
Student resistance, especially in the contemporary era, is a complex, often misread or
misrepresented phenomenon of young people exercising personal and collective agency to
oppose perceived injustices within their educational experiences. Contemporary theories of
student resistance (Solorzano & Delgado-Bernal, 2001) have attempted to honor the complexity
of both positive and negative experiences of such ‘agency’ for underrepresented and
underprivileged students, often Students of Color in the most underserved schools. As a
relatively contemporary field of theoretical research, student resistance theories have departed
from social movement theory in recognizing the positive implications of various types of
resistance on individuals and communities. The newly expanded spectrum ranges from
resistance for achievement and transformation on individual levels, to organizational resistance
strategies that impact entire school cultures and academic policies. In the current climate of
student resistance on university campuses nationwide and around the world, it is ever more
important to investigate how individual acts of student resistance as explored in the following
literature review and empirical study are complementary to the development of organizational
strategies, networking, and the political opportunism that contextualizes the social movement
perspective of student protest and political actions on campuses. In the context of ‘Occupy Cal’
and ‘Occupy SF State’ that are framed by the larger movement for economic equity for the
‘99%’, this study investigates how new theoretical definitions of student resistance can help
critical educators to better understand the strategies that Bay Area university students are using
to navigate a sense of personal agency and empowerment in re-claiming their public education
and re-defining the democratic value of public spheres both collectively and individually.
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Topics of the Literature Review
The discursive pathways of student resistance to be navigated in the following literature
review are guided by the Critical Race Theory and LatCrit spectrum provided by Solorzano and
Delgado Bernal (2001), who base their definition of resistance on Henry Giroux’s (1983) critical
theory foundation. Hence, after introducing the theoretical spectrum of student resistance and
the tenets of Critical Race Theory and LatCrit that inform it, the topics of the following review
build on the theoretical shift of critical curriculum theory from reproduction theory to resistance
theory in general, and Henry Giroux’s contribution in particular. ‘New theoretical definitions’ of
student resistance from LatCrit frameworks will then be explored ‘as achievement’ in a thorough
review of the literature on resilient resistance, then ‘as transformation’ through a review of
transformational resistance that has both internal and external dimensions. The concluding
section will synthesize social movement theory with student resistance theory, specifically
focusing on elements of New Social Movement theory (Larana, Johnston, and Gusfield, 1994)
that apply to literature on student movements in particular. The following review is intended to
set the stage for uncovering still new theoretical definitions based on the oppositional behavior of
students in the contemporary era of resistance, the purpose of the current study. The “new
theoretical definitions” that emerge synthesize Giroux’s (1983; 2001) foundations with
Solorzano et al.’s (2001) Critical Race Theory spectrum of student resistance, offering new ways
to view ‘agency’ within the social movement discourse of ‘Occupy.’ Thus, by bringing together
these theoretical frameworks from their unique angles of approach, the body of literature on
student resistance will be expanded and the contemporary phenomenon of student protest better
understood within the current investigation.
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New Theoretical Definitions: The Student Resistance Spectrum
The theoretical basis of this study is the framework provided by Solorzano and DelgadoBernal from their perspective in Critical Race Theory and LatCrit (2001). Using two historical
examples of ‘transformational resistance’ from the 1968 East LA student walk-outs and the 1993
UCLA sit-in for Chicana/Chicano studies, Solorzano and Delgado-Bernal (2001) develop their
“theoretical construct of transformational resistance”(p. 311) that departs from the past literature
on student resistance. Proclaimed to be “marred by its own theoretical and conceptual
limitations” (p. 310), definitions of ‘self-defeating resistance’ and related studies of protest by
drop-out and disenfranchisement border on cultural-deficit theory definitions which implicate the
victim in their own oppression (ibid, p. 310). Instead, Solorzano et al. (2001) use the framework
of Critical Race Theory, and specifically LatCrit to document experiences of transformational
resistance on varying levels, from “resilient resistance” (Solorzano et al., 2001, p. 320; Yosso,
2005; Carter, 2008; Huber, 2009) to ‘internal transformational resistance’ (Solorzano et al.,
2001, p. 324) and ‘external transformational resistance’ (p. 325). The fundamental categories of
inquiry in the ensuing empirical study are based on these new theoretical definitions of
resistance.
Critical Race Theory and LatCrit.

The theoretical construction of student resistance

offered by Solorzano and Delgado-Bernal (2001) is built on the model of Critical Race Theory
(CRT) and LatCrit that inform their pedagogical practices and research methods. According to
Solorzano et al., (2001), Critical Race Theory is a multi-dimensional, interdisciplinary construct
that promotes social justice work in the education system through dialogical processes and the
experiential knowledge of Students of Color, actively decolonizing and redefining the dominant
Western ideology and knowledge construction in school culture and pedagogical practice alike

	
  

11	
  

Student	
  Resistance:	
  Exploring	
  New	
  Theoretical	
  Definitions	
  
	
  
(Solorzano et al., 2001, pp. 312-315). LatCrit expands Critical Race Theory to focus specifically
on the experiences of Latina/Latino identity and the political/educational issues “often ignored
by critical race theorists such as language, immigration, ethnicity, culture, identity, phenotype,
and sexuality…”(ibid, p. 311). With race and racism as its central focus of analysis but always
recognizing the interconnection with other forms of subordination, Solorzano et al. (2001)
construct a framework of student resistance that emphasizes positive student experiences of
agency including achievement and transformation and that challenges the dominant, defeatist
theory of student resistance, which “tends to focus primarily on working-class males and their
self-defeating resistance” (ibid, p. 310). Indeed this field study seeks to identify a range of
experiences of resistance within the CRT/LatCrit framework, from students from all walks of life
and representing all privilege backgrounds.
From the foundation of CRT and LatCrit, a new theoretical spectrum of student resistance
is conceived. Based on the foundational social-cognitive concepts of human agency that
challenge the purely structuralist models of social and cultural reproduction that take place
through the schooling process, Solorzano et al. (2001) create a spectrum of oppositional behavior
that encapsulates the progression of student resistance theories from repressive practices to
liberatory transformations. This spectrum starts with the tendency towards ‘reactionary
behavior,’ progressing to ‘self-defeating resistance,’ to ‘conformist resistance,’ to
‘transformational resistance,’ which must have “two intersecting dimensions” (ibid, p. 316),
according to the authors who adapted the theoretical foundation of student resistance from Henry
Giroux (1983a, 1983b; to be revisited): “(a) Students must have a critique of social oppression,
and (b) students must be motivated by an interest in social justice”(ibid, p. 316-317). In sum,
‘transformational resistance’ is the only form of oppositional behavior that satisfies both
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dimensions and is further broken down into the categories of analysis that will frame the current
investigation.
Conformist Resistance and Socialized White Privilege.

The category of ‘conformist

resistance’ offers interesting insight into certain behaviors that may be uncovered by the current
investigation, although it is not a central category of inquiry. Defined as the “oppositional
behavior of students who are motivated by a need for social justice yet hold no critique of the
systems of oppression” (ibid, p. 318), this type of resistance is evident in students who work for
social justice within the conventional structures and limited democratic avenues, attributing
injustice to individual effort and falling prey to the cultural-deficit tradition.
By operationalizing conformist resistance within the analytical framework, Joyce King’s
(1991) work on dysconscious racism proposes an explanatory causal mechanism of potential
evidence of conformist resistance in the current study. King conducted an empirical study of her
students at a small private college, wherein she investigated evidence of their repressive
socialization using the open-ended prompt: “How did our Society get to be this way?” (King,
1991, p.136). Comparing her students’ race, class, and gender background to content analysis of
their responses, King found evidence of dysconscious racism in her students, perspectives that
may explain why certain students do not engage in certain types of resistance strategies, either by
lack of relevance to their experience or by mis-education about structural issues of privilege.
Related to the concept of socialized white privilege, “dysconscious racism is a form of racism
that tacitly accepts dominant White norms and privileges” (King, 1991, p.135). Students may
advocate for ‘celebrating diversity’ as an avenue towards social justice, yet in reality are blinded
to the educational and ideological structures that represent such diversity in repressive,
assimilatory ways. Rather than address such a problem through student resistance, King calls for
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a reformed teacher education program to include liberatory pedagogies based on a “critical
multicultural consciousness over dysconsiousness” (p. 143-144). Data analysis of the ensuing
investigation includes similar analysis of ‘dyconsciousness’ in students who exhibit behaviors of
self-defeating or conformist resistance as they fall on the LatCrit spectrum, motivated by a
perceived desire for social justice yet with no critique of the oppressive structures that frame
their privileged socialization.
Higher Levels of Transformational Resistance.

Within the category of

‘transformational resistance,’ there are three major levels that make up the pre-existing
categories of inquiry for this research. Solorzano et al. (2001) include in their new theoretical
definition of ‘transformational resistance’ the well-developed concept of “resilient resistance …
at the intersection between conformist and transformational resistance” (p. 320). The authors
advance transformational resistance to both ‘internal’ and ‘external’ dimensions of such student
resistance, depending on the ‘internal’ and ‘external’ impacts on the individual and school
culture alike. These foundational concepts that constitute the ensuing spectrum of student
resistance will be explored at length with regard to the multiple contributions to student
resistance literature in the review of new theoretical definitions that follows.

Roots of Resistance Theory: Foundations
The new definitions of student resistance from Critical Race Theory and LatCrit
perspectives has followed a highly contested and theoretically debated line of discourse that was
initiated in the 1980s by Henry Giroux (1983) and Michael Apple, among others. By
introducing Giroux’s contribution in the context of this debate, William Pinar (1995) provided a
detailed account of the progression of critical education theory from the 1970s through 1990s,
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including the crucial paradigm shift from reproduction theory to resistance theory in critical
educational discourse of the early 1980s. Pinar (1995) introduced the original shift from
correspondence theory discussed by Bowles and Gintis, Apple, and Giroux in the 1970s (p.
245), by describing the ways in which the hidden curriculum and school structure worked to
reproduce the class stratification of the greater society, in which the social stratification within
school structure corresponds to the societal stratification of the class structure. The original
resistance theory that emerged problematized this overly essentialist definition, and emphasized
the interaction between educational structures, both hidden and overt, and the human agency of
teachers in curricular practice and students engaging in various resistance strategies.
According to Giroux (cited in Pinar, 1995), the new resistance theory filled a theoretical
gap between conservative and radical curriculum theory. Conservative curriculum theory,
according to Giroux, viewed student resistance as disruptive and individually deviant, while
radical educational theorists had thus far limited their analysis to structuralist, economic
determinants stemming from Marxist analysis and largely ignoring the everyday lived reality of
student agency and resistance (Pinar, 1995, p. 253). There were multiple criticisms to the
originally developed resistance theory, such as Michael Apple’s early contention that without
political organizing and mobilization, resistance of working class youths implicates reproduction
of the status quo (Pinar, 1995, p. 254), Wexler’s linkage of emerging resistance theories to a
failed student movement of the 1960s (ibid, p. 277), or George Wood’s concern that Giroux’s
resistance theory was impractical and did not translate to classroom practice (ibid, p. 255). Still
others offered valuable critique from feminist perspectives that criticized Giroux and early
resistance theorists for their lack of self-reflexivity as White, middle class men (Ellsworth cited
in Pinar, 1995, p. 266), a warning that will not be ignored by this researcher. The Critical Race
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Theory- and LatCrit-based framework of transformational resistance, however, inherently
addresses such critiques in its theoretical development of transformational resistance from
Giroux’s foundational concepts of human agency, knowledge construction, and hope for a more
just world. Therefore, conscious of the aforementioned criticisms, the foundational definitions
of student resistance that are significant to the current study merit full review of Giroux’s
contribution in Theory and Resistance in Education: A Pedagogy for the Opposition (1983;
2001).
Henry Giroux’s Dialectic. Within the contentious academic context introduced above,
Giroux described reproduction and resistance as an interrelated phenomenon, a dialectical
problematic that cannot be viewed from discrete points of analysis. Building his educational
analysis on a critique and adaptation of the contemporary ‘critical theory’ of the Frankfurt
School, Giroux emphasized the inherent resistance of critical theory itself in challenging the
Western logic of domination, built on “positivist rationality” (Giroux, 1983; p. 24) and the
“objectification of culture” (ibid, p. 23) that repressed critical thought. Essential to the current
study is Giroux’s assertion that “Theory … becomes a transformative activity that views itself as
explicitly political … becomes the precondition for human freedom … [and] openly takes sides
in the interest of struggling for a better world” (ibid, p. 19). Hence, the theories of
transformational resistance that are explored in this study and the potential new theory to be
induced by the research findings rest on a foundation of critical theory as a mode of radical
thought and knowledge construction from a liberatory space of resistance.
Giroux describes the “radical view of knowledge” as a dialectical exchange of knowledge
construction “situated within specific relations of domination and subordination” (Giroux, 1983,
p. 35). Foucault related knowledge to power in this way as “something which circulates. …
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Power is employed and exercised through a net-like organization [wherein individuals] are not
only its inert or consenting target; they are always also the elements of its articulation” (Foucault,
1980, p. 98). Giroux clarifies,
What is highlighted here is that power is never uni dimensional; it is exercised not only as
a mode of domination, but also as an act of resistance or even as an expression of a
creative mode of cultural and social production outside the immediate force of
domination. (p. 108)
Power/Knowledge in this sense is defined as the interplay between forces of domination and
resistance, and according to Foucault (1980, cited in Giroux, 1983), “an enabling as well as a
constraining force” (p. 38). The individual and collective agency required to construct such
knowledge from below, and dialectically engage in the Knowledge/Power paradigm, is the
underlying theoretical basis for the development of a critical resistance theory concerned with
social justice and human freedom.
Giroux critiqued the theoretical limitations of reproduction theory and ‘the hidden
curriculum’ that dominated educational discourse in the 1970s, as discussed earlier. While such
educational analysis of the hidden curriculum is significant as a description of the overt and
covert discourses employed in the schooling process— “not simply as a vehicle of socialization
but also as an agency of social control” (Giroux, 1983, p. 47)—Giroux went further, shifting his
“emphasis away from a one-sided preoccupation with cultural reproduction to a primary concern
with cultural intervention and social action” (p. 71). He grounded this approach in ‘the new
sociology of education’ that emerged in the 1980s, relating knowledge to power in the schooling
process and emphasizing “a theory of schooling that dialectically links structure and human
agency” (Giroux, 1983, p. 74). Speaking from the critical theory perspective described earlier,
Giroux related the repressive consequences of reproduction theory in educational discourse as
proof of the further need for a new theory of resistance. “Unknowingly, these perspectives not
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only helped reproduce the very mechanisms of domination they attacked, they have also ignored
those ideological and cultural spaces that speak to resistance and the promise of a transformative
critical pedagogy” (Giroux, 1983, p. 75-76). From this critical point of departure, Giroux set out
to interrogate his dialectic of reproduction and resistance, power and knowledge, structure and
human agency.
Pointing out that domination has material as well as ideological components, Giroux’s
resistance theory is based on a redefinition of ‘oppositional behavior’ from a cultural-deficit
viewpoint to a more systematic definition of student resistance and school failure (Giroux, 1983,
p. 107). Reflecting Foucault’s notion of Power/Knowledge, resistance theory “celebrates a
dialectical notion of human agency that rightly portrays domination as neither a static process
nor one that is ever complete” (p. 108). As stated earlier and founded in the Frankfurt School’s
critical theory, “inherent in a radical notion of resistance is an expressed hope, an element of
transcendence, for radical transformation … situated in a perspective … that takes the notion of
emancipation as its guiding interest” (p. 108). The adaptation of Giroux’s resistance theory by
Critical Race Theory and LatCrit scholars is based on the disclosed limits of past resistance
literature, wherein Giroux foresees that “what is lost … are analyses of those historically and
culturally mediated determinants that produce a range of oppositional behaviors, not to mention
the diverse ways in which they are experienced by subordinate groups” (p. 102-103). Other
important limitations of past resistance theories, according to Giroux, are the lack of
contributions from gender and race frames of analysis (p. 104). Solorzano et al.’s (2001)
spectrum of transformational resistance, to be expanded further below, takes into account this
range of behaviors and their diverse experiences of resistance.
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Critiquing Marxism and describing ‘culturalist’ perspectives, Giroux based material
analyses of ‘production’ and ‘reproduction’ in the human experience and relationships involved
in working class culture, leaving room for human agency and not simply relying on rigid
structural determinants of material and ideological domination.
The central message here is that domination neither subsumes human agency nor
resistance … [and] While ruling-class determinations establish the constraints and
conditions within which subordinate groups respond to, live out, and make history, it is a
history always marked by horizons that remain open rather than closed. (p. 127)
Culture, in this view, is a process of negotiation between multiple actors in a struggle for control
over the institutional and ideological territory of culture. Giroux continues, culture “is not only
the lived experiences of different classes and groups, but also the practical activity embedded in
the ownership, control, and maintenance of institutions and resources that constitute the nature
and meaning of culture” (p. 163). Applied to education, the central concern becomes how
underprivileged and disenfranchised students negotiate their concepts and meanings of culture
through various strategies of student resistance, to be developed further and investigated in the
following research findings.
Giroux concludes his discourse on resistance theory by addressing central questions
concerning the role of critical educators to go beyond viewing student resistance as negative and
to recognize and foster positive forms of student resistance that promote agency, involvement,
and inclusion in an active school community. Rejecting the traditional cultural-deficit and
educational psychology approach to student resistance (p. 180-181), wherein he writes that the
“causes and meaning of oppositional behavior … has little to do with the logic of deviance,
individual pathology, learned helplessness (and, of course, genetic explanations)” (p. 107),
Giroux frames resistance in a more positive light, and as “a basis for radical educational praxis”
(p. 106). In a practical sense,
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the concept of resistance highlights the need for classroom teachers to decipher how the
modes of cultural production displayed by subordinate groups can be analyzed to reveal
both their limits and their possibilities for enabling critical thinking, analytical discourse,
and new modes of intellectual appropriation. (p. 111)
Subcultures of resistance produce new knowledge, new language, and new discursive strategies,
among other cultural art and music forms, that all have potential value for the everyday
classroom practices of teachers, whose role, according to Giroux, is to “acknowledge the
contradictions in working-class culture and learn how to discard the elements that are repressive,
while simultaneously re-appropriating those features that are progressive and enlightening”(p.
106). The role of schooling in harboring student resistance is in its development of what Giroux
calls a “new public sphere. … [wherein] the task of radical educators must be organized around
establishing the ideological and material conditions that would enable men and women from
oppressed classes to claim their own voices” (p. 116).
Based on Habermas’ (1974) definition, Giroux develops a pedagogy based on “a new
view of both citizenship and literacy” (p. 116). Drawing largely on Friere’s (1973) concept of
“critical literacy”(p. 227), Giroux introduces “a notion of literacy grounded in the grammar of
self determination and transforming praxis” (p. 116), where “Students must be given critical
literacy skills that … help them understand why they resist” (p. 231). The new language
fostered by a critical embrace of student resistance is at the core of the value of studies of student
resistance for everyday classroom practice, based on a renewed concept of democracy and
participation in public life. It is to this end that studies of student resistance are important in the
ever-changing conditions of public life as they are played out on campuses and in classrooms.
Although limited by his own academic bias and socioeconomic position, Giroux planted
the seeds of a resistance theory that offered hope in the struggle for social justice in education
and greater society. This study is concerned with new definitions that grew from those seeds,
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primarily those from Critical Race Theory and LatCrit perspectives. With the theoretical
foundation planted, I now move to an extensive review of Solorzano & Delgado-Bernal’s (2001)
first stage of transformational resistance which they define as resilient resistance.

Transformational Resistance ‘as Achievement”: Resilient Resistance
Resilient resistance is an important conceptual development of resistance theory in that it
challenges society’s dominant institutional and ideological structures of individualism,
‘technocratic rationality,’ and cultural repression, and further contributes to the building of an
educational community needed to foster further forms of transformational resistance. Resistance
theory, according to Giroux (1983), “provides new theoretical leverage for understanding the
complex ways in which subordinate groups experience educational failure” (p. 107). Education
theorists based in the reproduction tradition draw on an assimilation narrative of ‘success,’ where
for Aronowitz (1989, cited in Pinar, 1995) “those students who succeed do so at the cost of their
ethnicity, race and sex, all of which are stripped away” (p. 304). In contrast to traditional
perceptions of student resistance as self-defeating or conformist which rested on cultural deficit
approaches to be explored below, the Critical Race Theory lens of resilient resistance introduced
new definitions of student success and academic participation and allowed the creation of new
language and strategies for the transformation of dominant achievement models, knowledge
structures, and ideology.
According to Solorzano and Delgado-Bernal’s (2001) definition, “resilient resistance is at
the intersection between conformist and transformational resistance” (p. 320) where students
challenge the dominant structures of assimilation and navigate successfully through the
education system while not explicitly changing the structures of ideological and physical
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domination, but also not conforming to them. By way of introducing this primary stage of
transformational resistance, Critical Race Theory informs resilient resistance as a social justice
oriented theoretical foundation relating race and racism as a central feature of educational
subordination intersecting with other forms of oppression; challenging the dominant, white
privileged ideology and other dominant forms of cultural capital in the education system; and
drawing on the experiences of Students of Color in navigating their paths through the education
system as a central feature of their resistance (Solorzano & Delgado-Bernal, 2001; Yosso, 2005;
Carter, 2008; Huber, 2009). Resilient resistance, as an oppositional strategy of Students of Color
who do successfully navigate through the Eurocentrically-dominated education system, is based
on emerging theories that attribute mainstream success to a community cultural wealth
framework (Yosso, 2005; Huber, 2009). This phenomenon has also been conceived as a Critical
Race Achievement Ideology (Carter, 2008), in which Students of Color resist conforming to
mainstream standards of educational achievement, yet succeed through the support of the same
community cultural wealth frameworks explored by Huber (2009) and Yosso (2005). The theme
of resilient resistance has also been theorized as a form of familial capital (Yosso, 2005, p. 79)
and navigational capital (Yosso, 2005, p. 80) in reframing Bourdieu’s (1977; cited in Yosso,
2005) theory of cultural capital through a Critical Race Theory lens. The community cultural
wealth framework (Yosso, 2005; Huber, 2009), Critical Race Achievement Ideology (Carter,
2008), and theories of familial and navigational capital (Yosso, 2005) all locate resilient
resistance within the spectrum of resistance strategies in a way as to understand student
oppositional behavior as a complex interaction between dominant social structures and Students
of Color self-determining their own educational outcomes (Huber, 2009; Yosso, 2005; Carter,
2008).
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The body of literature reviewed here on resilient resistance is based on qualitative studies
of the experiences of Students of Color, whether from a Latino/a or Chicano/a perspective
(Huber, 2009; Solorzano & Delgado-Bernal, 2001) or an African American perspective (Carter,
2008). While the ex-post facto case studies of student resistance in the 1968 high school walkouts and the 1993 university sit-ins documented by Solorzano and Delgado-Bernal (2001)
exemplify transformational resistance rather than resilient resistance, these authors describe
resilient resistance as a form of oppositional behavior wherein students resist assimilation to the
mainstream models of school and societal success, yet use cultural, familial, and community
support structures to navigate school success (Solorzano & Delgado-Bernal, 2001). The voices
that emerge from the “critical race testimonios” (Huber, 2009, p.713) of the undocumented
Latina women in Huber’s (2009) study reflect Solorzano and Delgado-Bernal’s (2001)
definition, as well as Yosso’s (2005) development of alternative forms of cultural capital that
make up the community cultural wealth framework to which these students attribute their
successful navigation through the school system, against a political backdrop of xenophobia and
anti-immigration rhetoric. Specifically, Huber (2009) expands on the concept of “spiritual
capital” (p. 706) in her structured interviews with ten undocumented Latina undergraduates at a
UC campus, and locates the experiences of these women within Yosso’s (2005) theoretical
frameworks of a.) aspirational and familial capital, b.) linguistic capital, c.) social capital, and d.)
navigational capital as resistant capital (Huber, 2009). In particular, Huber (2009) identified one
concrete example of the community cultural wealth framework that these students utilized to
successfully navigate through the university as their participation in creating a student-initiated
organization called DREAMS, in which they created a network and support structure for
themselves and other undocumented university students. In sum, all ten students interviewed
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utilized some type of resilient resistance strategy, as defined by the community cultural wealth
framework defined by the researcher, to maintain high achieving status at their university
(Huber, 2009).
Reflecting the experiences of the undocumented women in Huber’s (2009) study,
Carter’s (2008) qualitative study of nine high achieving African American high school students
documents their use of resilient resistance strategies to succeed in school without assimilating to
the mainstream achievement ideology (Carter, 2008) of the dominant school culture. Countering
the cultural deficit theories that propose African American students are not culturally prepared,
or do not have the cultural capital (Yosso, 2005) to succeed in the mainstream education system,
Carter (2008) used interview methods, participant observation, and field notes to document the
intersection of these African American students’ strong racial self-identities with their selfachievement identities. These students’ self-definitions draw on home and community values,
their community networks, and other support structures to create what Carter (2008) terms a
Critical Race Achievement Ideology (CRAI). This example of oppositional behavior is directly
in line with the strategies of resilient resistance used by the undocumented Latina women in
Huber’s (2009) study, wherein the redefinition of mainstream (white) achievement ideology is an
empowering form of resilient resistance by these students in that they are directly challenging
the negative perceptions or expectations of Students of Color by teachers and peers. Rather than
assimilate to meet the expected standards, these students are actually strengthening their racial
self-identities by drawing on the resources of the community cultural wealth framework to
succeed (Carter, 2008). Through their various strategies of resilient resistance, the nine students’
voices in Carter’s (2008) study reflect a concerted effort to work for social justice and challenge
racism in education, in all of its ideological and structural forms, yet their actions do not
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explicitly transform the structures of domination that they resist. This and other qualitative
studies (Carter, 2008; Huber, 2009; Solorzano & Delgado-Bernal, 2001) locate student voices
along the spectrum of student resistance as resilient resistance strategies, and in giving these
strategies expanded definitions and potential for practical applications in schooling, educators
can embrace such a community cultural wealth framework (Huber, 2009; Yosso, 2005) in their
classrooms.

Higher Levels of Resistance: Student Resistance ‘as Transformation’
The higher levels of resistance on the spectrum of ‘new theoretical definitions’ are the
internal and external dimensions of ‘transformational resistance.’ Solorzano and Delgado Bernal
(2001) construct the concept of transformational resistance through a LatCrit interpretation of
“Giroux’s (1983a, 1983b) notion that resistance has the following two intersecting dimensions:
(a) Students must have a critique of social oppression, and (b) students must be motivated by an
interest in social justice (p. 316-317). Although according to Solorzano et al. (2001), resilient
resistance is technically a form of transformational resistance, here instances of resilient
resistance fall short theoretically in changing existing social and ideological power structures,
but are empowered in other more limited ways. Solorzano and Delgado Bernal (2001) use their
theoretical framework based in LatCrit to analyze two historical case studies of transformational
student resistance, the 1968 East L.A. high school student walkouts and the 1993 UCLA sit-ins
to defend Ethnic Studies. Specifically citing their examples in Chicano/a experiences of student
resistance through methods of counterstorytelling and oral history data (p. 311), they found that
in addition to personal and family experience, community support structures, and organizations,
the presence of ‘transformational role models or mentors’ (p. 322) were major factors in the
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students’ experiences of transformational resistance, reflecting an overlapping theme of resilient
resistance that contributes to the understanding of the spectrum. Through the multiple stories
that were analyzed, Solorzano and Delgado Bernal (2001) distinguish two categories of
transformational resistance that are important to operationalizing the categories of inquiry for the
current study, ‘internal’ resistance and ‘external’ resistance.
Differing by their perceived impacts individually and collectively, examples of ‘internal
resistance’ are more passive actions of individuals that both hold a critique of oppression and
work towards a specific social justice agenda, yet “on the surface, her or his behavior appears to
conform to societal and maybe parental expectations” (p. 325). The authors cite the example of
an oral history from a ‘goody-two-shoes’ student who scheduled a meeting with her principal to
distract him while other students engaged in more ‘external’ forms of transformational
resistance. ‘External’ resistance by contrast is more visible, more confrontational, and involves a
more drastic critique and challenge to the existing social structure. The students in the above
example who organized against the deteriorating state of their education and mobilized students
to take a physical stand and walk out of class into the streets and common areas of campus
exemplify external resistance. They additionally cite the behavior of Chicana scholar activists
who challenge institutionalized knowledge structures through their writings and teaching, where
it is internal resistance for the individuals before publication, but once made public becomes
externally resistant (p. 326). The boundary between the two forms, or all forms of
transformational resistance, is not fixed but fluid, and certain oppositional behaviors can fall into
multiple categories simultaneously, according to Solorzano et al.’s (2001) construct. The
multiple oppositional behaviors among and between these fluid theoretical definitions, from
resilient resistance to internal and external forms of transformational resistance, are central to
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defining the multiple and overlapping experiences of individuals in the current study, exploring
new forms of resistance in the actions of Bay Area university students participating in the
context of the ‘Occupy’ movement. Given the social context of the current study, literature on
the complementary and sometimes overlapping theories of social movements warrant brief
review to fully understand and operationalize the new theoretical definitions of student
resistance.

Situating Student Resistance within Movement Discourse
Educational studies of student resistance theory are better understood in the context of the
larger sociological social movement discourse which focuses on the continuities and
discontinuities of a so-called ‘student movement.’ Giroux (1983) writes that “there are very few
attempts within the literature on schooling and countercultural movements to situate the notion
of resistance within specifically political movements, movements that display resistance in the
arts and/or in concrete political action” (p. 105). The following review will extend Solorzano et
al.’s (2001) definition of ‘external’ student resistance with literature on New Social Movements
(Larana, Johnston, and Gusfield, 1994). While multiple studies and theorists are concerned with
the influence of the 1960s student movement on subsequent student movements in the U.S.
context and abroad, the following section is limited to a review of literature on “New Social
Movements” as it relates to the types of external transformational resistance defined previously.
The primary purpose of this cross-analysis is to investigate the potential short-falls of both
discourses, fill in these theoretical gaps as they relate to the operational definitions of concern to
the current study, and better understand the contemporary phenomenon of student resistance and
the potential future direction of a ‘student movement.’ Such an approach in the ‘new’ new
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sociology of education is more concerned with a ‘collective identity,’ ‘movement framing’ and
the ‘continuity/discontinuity’ approach (Larana, Johnston, and Gusfield, 1994) than the
previously repressive definitions of student resistance, both within educational resistance theory
and social movement theory, which traditionally focused on the individualism of actors in an
educational psychology approach defined previously as the ‘old’ theoretical definitions of
student resistance.
New Social Movement Analysis: The Student Movement. Although explored
exhaustively by many researchers, a complete overview of student movement theory is beyond
the scope of this literature review. The current overview is concerned with the ways in which the
1960s student movement and subsequent ‘student movements’ have shifted the focus of social
movement theory and how these new frames of analysis contribute to student resistance
literature. As defined in New Social Movements: From Ideology to Identity (1994), the 1960s
student movement introduced new frames of analysis for social movement theory, departing
from Marxist-oriented structuralist theories based in class-conflict analysis and ‘labor’ ideologies
(p. 5). Rather, New Social Movement (NSM) analyses “transcend traditional class divisions and
corresponding struggles for control of state and economic institutions. Instead, they concentrate
on transformations of civil society and life worlds” (p. 188). New theories of social movement
rhetoric and structure overcome the binary frames of analysis based in the ‘ideological’
approaches of “conservative or liberal; right or left; capitalist or socialist… [and] exhibit a
pluralism of ideas and values” (p. 7). This pluralism becomes important in analyzing identity
factors of movement actors, involving new dimensions of identity formation that is more defined
by the movement and collective actions, in this case of students, and not by the class affiliation
to which previous theorists credited movement affiliation.
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Student Resistance as Student Movement: Commonalities. Similar to student resistance
theory, NSM literature on the ‘student movements’ focuses on issues of everyday lived
experience, the emergence of “radical mobilization tactics of disruption and resistance that differ
from those practiced by the working-class movement” (p. 8), and organization structures that
“tend to be segmented, diffuse, and decentralized” (p. 8) as opposed to the mass society theory of
traditional Marxist analysis. Investigating contemporary trends in student resistance in the
context of the ‘Occupy’ movement benefits from these frames of analysis as it relates to and
supplements educational resistance theory. The following overview of New Social Movement
Theory will focus on three categories of analysis that intersect and enrich student resistance
theory as they relate to the ways these researchers discuss student movements. First, collective
identity of movement actors will be explored from an NSM perspective to better understand the
motivation and perceived impact of individual participation. Next, movement ‘framing’ will be
explored as it relates to the ways students define their participation in resistance strategies and its
perceived impact, both internally by movement participants and externally by media and other
public institutions. Finally, the issue of ‘continuity/discontinuity’ of the student movement in
particular is defined in relation to how the movement theory discourse originally shifted with the
1960s student movement and how this shift has influenced, or not influenced, current trends in
student resistance. This last point of analysis poses the question of whether or not current
empirical trends in student resistance represent a continuation of the 1960s movement trends, the
extent of its influence, and questions of whether or not the tactics, strategies, and appropriated
language of ‘Occupy’ represent a ‘movement’ at all in terms of a continuation of the past
movement.
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Movement Identity.

Issues of individual and collective identity are at the core of the

New Social Movement approach and relate to Solorzano and Delgado Bernal’s (2001) definition
of transformational resistance as explicitly drawing on the identities and experiences of Students
of Color (Solorzano and Delgado Bernal, 2001). Collective identity construction within the
NSM analysis rests on a social constructivist view that defines the identity of a movement by its
“process-based nature and shifting boundaries” (p. 16), through the complex interaction between
individual and collective identity that changes at different points of a movement’s livelihood.
Departing from psychological analysis of identity, “a sociology of social movements must
recognize that individual identities are brought to movement participation and changed in the
process” (p. 12). The individual and collective impacts of such identity formation depend on
collaboration between previously fragmented groups of individuals that come together within,
for example, a student movement. In the NSM approach, according to Melucci’s contribution,
movement actors “form themselves into social networks, where a collective identity is negotiated
and given shape … among various groups” (Larana, et al., 1994, 117). This collective identity
finds shape in social movements precisely as a countercultural space opposed to “a social system
where this identity is constantly fragmented or destructured” (p. 117). Citing the “long tradition
of individualism” (p. 27) in the U.S. that is interwoven with misperceptions of student resistance
discussed earlier, theorists of NSMs warn of inner power conflicts of decentralized social
movement organizations (p. 124). Collective identity formation within a movement relies on
‘hidden networks’ (p. 127) and coalition building that goes beyond previously fragmented
organizations and the “political potential for movement coalition [which] stems from the
immediate need of each movement for allies” (p. 345). Discussed further in regard to the
‘framing’ of student movements in particular, truly transformative student resistance transcends
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strictly ethnic, class, or gender dimensions of identity and frames collective identity based on
coalition between and among these groups. Flacks (Larana et al., 1994) writes that “What is
shared by these movements is precisely the demand that society should be structured so that
people can shape the conditions of their lives” (p. 347). The current study rests on the central
assumption that students from various identity backgrounds are brought together by the
fundamental motive of exercising their individual agency within collectivities to shape the
conditions of their educational experiences, using new and innovative discourses and practices of
resistance.
‘Framing’ the Movement: Representations. The way in which student movements are
represented both by movement actors and outside observers is a central focus of the current
study, especially in terms of the new language of resistance presented by ‘Occupy.’ What NSM
theorists call master protest frames characterize the political discourses and strategic language of
resistance that tie various social movements together in time and space (Larana et al., 1994, p.
41). McAdam provides the example of the 1960s student movement among the other radical
movements of the time “as offshoots of a single broad activist community with its roots squarely
in the civil rights movement” (p. 42). Further, using Dr. Martin Luther King’s ‘I Have a Dream’
speech as an example of the “appropriation and powerful evocation of highly resonant cultural
themes, not only in the southern black Baptist tradition, but in the American political culture
more generally,” McAdam wrote of “…King’s unique genius: to frame civil rights activity in a
way that resonated not only with the culture of the oppressed but with the culture of the
oppressor as well” (Larana, et al. 1994, p. 38). In this way, the current self-representations,
imagery, and language of ‘Occupy’ have created a master frame for global activism against
neoliberal injustices, a master frame which currently encompasses the transformational student

	
  

31	
  

Student	
  Resistance:	
  Exploring	
  New	
  Theoretical	
  Definitions	
  
	
  
resistance strategies taking place on university campuses. To understand transformational
student resistance within a broader [counter-] cultural context merits investigating the strategic
language and imagery that constitutes the ‘master frame’ of transformational student resistance.
According to Hunt, Benford, and Snow (Larana et al., 1994), there are three major types
of framing processes based on how movement actors represent a movement.
So conceived, collective action frames focus attention to a particular situation considered
problematic, make attributions regarding who or what is to blame, and articulate an
alternative set of arrangements including what the movement actors need to do in order to
affect the desired change. (190)
To accomplish this goal, the authors put forth a definition of diagnostic framing which attributes
a perceived injustice to a particular set of agents or agencies responsible, prognostic framing
which identifies a plan of action targeted at the ‘enemy,’ and motivational framing which
“addresses this need by keynoting appropriate vocabularies of motive or rationales for doing
something for the cause” (p. 191). Such framing processes are “the rhetorical strategies to affect
the alignment of collective and personal identities” (ibid), whereby movement actors appropriate
new language to frame the resistance narratives of their participants. Further, such framing not
only happens within the language of the social movement but in their internal “movement culture
… as an oppositional subculture – a kind of idealized community embodying the movement’s
alternative vision of social life” (McAdam in Larana et al., 1994, p. 46).
According to Melucci (Larana et al. 1994), in a high-density information society like our
own, “Individuals and groups are allocated increasing amounts of information resources with
which to define themselves and to construct their life spaces” (p. 101). These spaces are sites of
conflict between dominant interests and forces of opposition, both of which utilize new
information resources to produce meaning and collective identity, wherein “they raise a
challenge that recasts the language and cultural codes that organize information … a system of
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meanings that runs counter to the sense that the apparatuses seek to impose on individual and
collective events” (p. 102). Theoretically applicable to the context of ‘Occupy’, the “production
and reappropriation of meaning seem to lie at the core of contemporary conflicts; this
understanding requires a careful redefinition of what a social movement is and what forms of
action display its presence” (p. 110). To this end the preceding literature on student resistance
theory and the investigation of new meanings of student resistance in the context of the ‘Occupy’
master frame may help identify ‘what a social movement is’ in the current empirical context of
student resistance strategies at the university level. The extent that the frame of student
resistance affects the collective identity model and effectively mobilizes action, according to
Melucci, rests on how a movement redefines key understandings of movement rhetoric and
innovates new language and linguistic codes. “Codes become formal rules, the organizers of
knowledge, the new foundation of power” (p. 113) that define a student movement. These
contributions to the analysis of current trends in student resistance will highlight how
participants view and identify with new discursive strategies and appropriation of linguistic and
cultural codes that resonate with oppressed and oppressor alike, in order to define a new student
movement.
On the other hand, master protest frames and microframing processes are also profoundly
influenced by the ways in which the media and other social institutions represent resistance.
According to Gusfield (Larana et al., 1994), formal educational institutions as well as mass
media “project a vocabulary with which to discuss the movement” (p. 71), which often
misrepresents, misconstrues, and demonizes social movements in general and student
movements in particular. The preceding review of literature on self-defeating and conformist
resistance, as repressive frames of analysis focusing on individualism and cultural deficit theory,
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represents this type of hegemonic framing process that ignores positive representations of
resistance that concern this study. Thus, framing as a significant area of New Social Movement
Theory is a valuable analytical tool for examining transformational resistance within the current
master frame of ‘Occupy’ and how it is represented internally and externally.
Continuity/Discontinuity of Student Movements.

To conclude the review of literature

on new student movements as the discourse relates to student resistance theory, Larana and his
contributors offer theoretical insight into the ways that contemporary student resistance is
influenced by the spirit of resistance carried by the well-developed master frame of the 1960s
student movement. Gusfield (Larana et al., 1994) presents different models of social movements
based on their distinction between linear in structure or fluid, which offers valuable parallels to
theories of student resistance. Linear movements are goal-oriented, “means toward an end” (p.
64) mobilizations that seek political and institutional change that is “assessed in terms of
achievement: Is it successful or not?” (ibid). Fluid movements take place “outside or in addition
to organized and directed action” (ibid), where they “occur in the myriad actions of everyday
life; in micro and less public acts” (ibid). To borrow from Solorzano et al.’s (2001) parallel
definition, these are internal forms of transformational and resilient resistance, where everyday
microaggressions are used positively, supported by community cultural wealth networks (Yosso,
2005; Huber, 2009), and may be practiced in congruence with other more overt, external forms
of resistance. Flacks (Larana et al., 1994) exemplifies fluid movements in his observation that
“In the aftermath of the 1960s, considerable numbers of New Left activists came to see that the
student movement as such was a limited vehicle for advancing far-reaching social change” (p.
341). Limited by their affiliation as students once they graduated, many student activists of the
1960s continued their activism in their everyday community life and careers, using past student

	
  

34	
  

Student	
  Resistance:	
  Exploring	
  New	
  Theoretical	
  Definitions	
  
	
  
movement frames and a reminiscent collective identity to organize at local levels (ibid). Here
movement fluidity is explained in terms of the career choices and community involvement that
extended their acts of agency in the educational realm to their communities within the protest
master frame of the 1960s movement. In writing about the continuity of social movements,
McAdam (Larana et al., 1994) explains that
what is too often overlooked in structural accounts of movement emergence is the extent
to which these established organizations/networks are themselves embedded in longstanding activist subcultures capable of sustaining the ideational traditions needed to
revitalize activism following a period of movement dormancy. (Larana et al., 1994, p.
43)
The assumption in the New Social Movement literature is that contemporary student resistance
strategies are products of ‘activist subcultures,’ representing “specialized ‘tool kits’ of enduring
activist traditions” (ibid) and operating within the cross-generational master frames of a fluid
student movement of the 1960’s.
In sum, social movement theory raises many inquiries into the organizational character,
strategies, and language of the contemporary era of student resistance that synthesizes in
important ways the educational literature on transformational student resistance. While the two
perspectives are distinct in their foundation and outlook, New Social Movement (NSM) theory
indeed meets Giroux’s requirements—which also constitute Solorzano and Delgado Bernal’s
(2001) definition of transformational resistance—that the ‘movements’ hold a critique of the
social oppression they organize against (similar to diagnostic framing (Larana et al., 1994, 191)),
and that ‘the movement’ has a profound interest in social justice (similar to prognostic and
motivational framing (ibid)). Melucci (Larana et al. 1994) extends the transformational spirit of
New Social Movement literature, where he writes,
Movements are media that speak through action. … the chief function of
which is to reveal what a system does not say of itself, the kernel of
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silence, of violence, or of arbitrary power that dominant codes always
comprise. … their function as intermediaries between the dilemmas of the
system and people’s daily lives is mainly manifest in what they do. Their
primary message is the simple fact that they exist and act. This tells
society at large that there is a problem that involves everyone and around
which new forms of power are being exercised … (p. 126)
Reminiscent of the Foucauldian axis of Power/Knowledge and Giroux’s use of critical theory to
frame student resistance as positive outlets of student agency, New Social Movement theory
provides the overarching sociological framework for theoretically expanding the critical
educational literature that embraces the nuances of everyday student resistance as resilient,
internal and external, synthesizing two theoretical lenses that bring into focus a common vision
of social transformation through organized action.
Conclusion: New Theoretical Definitions for a New Era of Resistance
Theories of transformational student resistance provide conceptual foundations for a redefined student movement in the context of ‘Occupy.’ While the preceding literature review has
explored vast research on both student resistance and social movements as theoretical constructs,
by nature the character and sociopolitical context of student resistance movements are always
changing. Hence, according to Larana (Larana et al. 1994), “…in this field we need more
empirical, microsociological research documenting the emergent processes that occur in the daily
life of the movements” (p. 215). The cross-fertilization of student resistance and social
movement theory yields greater understanding of these ‘emergent processes’ everyday resistance
which, wherever they fall on Solorzano and Delgado Bernal’s (2001) spectrum, always take
place under a master frame of critiquing oppression and seeking social justice (Solorzano et al.
2001, p. 316-317).
Further, such a synthesized theoretical perspective yields better understanding of student
identity formation, motivation in the classroom, and ‘achievement and transformation’ of
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individual students and school culture alike as a transformed educational setting based on student
participation, community involvement, and collective agency. Movement discourse allows
researchers of student resistance to better understand the strategies, discourse, language, and
collective identity of transformational student resistance as it relates to a theoretical
‘continuation’ of student movements of the past as they have progressed since the 1960s.
Moreover, the synthesis of literature shows in theory and practice the power of students to take
control of their educational opportunities for ‘achievement and transformation,’ and to have
influence over access to higher education (funding priorities and public policy) and the curricular
content (Power/Knowledge construction). This literature review points to the fundamental need
to break down structures of white privilege in our educational institutions, for which a
subcategory of inquiry will be investigating possible “dysconsious racism” (King, 1991) in
students who do not resist the structures of oppression and do not have a fundamental interest in
social justice. ‘Transformational student resistance’ and its place in influencing a contemporary
‘movement culture’ is a starting point for addressing larger societal issues of dysconscious
racism, economic equity, academic success and access to higher education, and is a way to gain
greater influence in transformation of society through transformation of self.
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CHAPTER III. PROCEDURES
Overview of the Study’s Procedures
This study was conducted in common areas of the San Francisco State University and
U.C. Berkeley campuses. The primary instrument that was administered was a survey
questionnaire distributed to a voluntary, convenience, or ‘accidental’ sample of students who
happened to be in common areas of campus during the 2-hour period of administration, for one
2-hour administration per week at each campus, for two consecutive weeks, totaling 4 hours of
administration at each campus. Surveys were distributed from a table set up on campus at San
Francisco State University, and by free-standing, hand-out distribution at U.C. Berkeley.
The participants were recruited using a loosely scripted introduction and an incentive
structure of a ‘raffle’ to win a $25 gift card to their respective campus bookstore. At both sites of
survey administration, the researcher stood near a large, colorful sign announcing the survey’s
presence and soliciting participation with the chance to win the $25 gift card. If the desired
response rate of at least 30 surveys from each campus was not met after the initial
administrations, the data collection plan called for possible follow-up distribution through a
‘purposive’ sample of campus organization members and individuals present at campus
demonstrations. The anonymity of all participants was strictly maintained and their email
contact information was the only identifying information given voluntarily to be included in the
raffle and/or as an indication of interest in voluntary participation in follow-up interview
procedures, which required Informed Consent Forms to be signed prior to participation in
interviews. The follow-up interview portion of this study was designed to yield in-depth
narrative and descriptive data, as well as to clarify any research ambiguities from data collected
on the survey questionnaire that would potentially raise questions for further research. The data
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analysis addressed this multi-method approach through general quantitative questionnaire coding
and cross-tabulation, relating the independent variables of student background to the dependent
variables of resistance strategies. Additional qualitative analysis of the interview narratives was
designed to highlight common themes that emerged from the descriptive, exploratory data.
Thus, the combined data analysis has attempted to highlight themes of resistance in past research
as well as sought to expand the spectrum of resistance strategies with the experiences of students
at two major Bay Area universities.
The potential limitations or problems foreseen by this data collection procedure were low
student response rates, and/or lack of interest in follow-up interview participation.

Population and Sample
The overall population for this research study was undergraduate and graduate university
students. The ‘convenience sample’ of participants were recruited from common areas of
campus, at events or demonstrations on campus, or in student organizational settings. The
potential number of students present on campus at any one time of administration was multiple
hundreds to thousands, with the desired sample size of 30 survey participants from each campus,
60 respondents in total. The desired number of interview participants was ten voluntary survey
participants. The expected age of participants, who were enrolled undergraduate and graduate
students at either San Francisco State University or UC Berkeley at the time of the study, was
18-35 years old; participants were not considered vulnerable or at risk.
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Instrumentation
As introduced above, the multi-method approach of this study utilized two types of
instrumentation to address the qualitative research question. The primary instrument was a
paper-based survey questionnaire distributed to university students on common areas of campus
as described. Students voluntarily and anonymously returned the completed survey
questionnaires directly to the researcher.
The secondary instrument was a follow-up interview protocol with volunteers who
indicated interest on the back of the original survey questionnaire. Those who indicated interest
by leaving their email contact information were contacted by the researcher to schedule a 30-45
minute interview at a convenient location on campus at an agreed upon time and date. The
interviews were audio-taped and then transcribed, and all raw data was kept on the researcher’s
person or locked in his home. All names and identifying information in the interviews were
changed to protect the confidentiality of the participant.
The sample student survey questionnaire appears in Appendix A, and the Interview
Protocol in Appendix B.

Validity
Internal Validity
By designing the multi-method approach of survey questionnaire and interview protocol
from the sample, over a two-week period with two survey administrations per campus, the study
attempted to minimize threats to internal validity. Survey questions were designed to be as clear
and straightforward as possible, and avoided language that may have revealed any underlying
assumptions or hypotheses of the study in order to draw responses from the actual experiences of
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students. In addition, concerns over whether or not the survey questions and/or interview
questions were leading, and may have influenced the responses based on what the participants
think the researcher wanted to hear, were avoided in the survey design, as well as in the
interview protocol by keeping questions as open ended as possible. The sample questionnaire
and interview questions underwent advisor peer review and a pilot survey procedure to address
this concern. The survey questions were also organized in a way as to mix up the order of
responses and avoid the chance that some students may have checked answer ‘A.’ every time.
Further, the triangulation of data from survey and interview responses addressed other potential
inconsistencies in the data collection procedures, which were revisited to consider possible data
collection modifications.
External Validity
Participation in this study was voluntary. Therefore, findings are not generalizable to the
entire university student population beyond the sample.

Possible Problem Areas
The foreseeable problem areas were consistent with any empirical data collection
processes involving voluntary participants. The potential problem of a low response rate on
survey questionnaires was addressed by scheduling additional survey administrations if the
desired response rate was not met, as well as follow-up survey distribution procedures to a
purposive sample of student organization meetings or offices, or to individuals present at campus
demonstrations and events.
The multi-method approach of follow-up interviews was intended to supplement the
original data collection procedure and safeguard against compromising the internal validity of
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the study. However, a lack of voluntary participation in interviews may have compromised this
intent, and was foreseen as a possible problem area. In addition, the establishment of trust
between the researcher and interviewee may have compromised the follow-up interview data
collection. However, this was safeguarded by scheduling initial informal meetings and
interviews in a location of the subject’s choice in common areas of campus. Thus, a secondary
problem area may have been a lack of proper data triangulation due to lack of voluntary
participants, or loss of subjects, in the follow-up interview portion of the instrumentation. For
the most part, these issues did not prove to be problem areas in the data analysis.

Data Reduction and Analysis Procedures
The data analysis procedure followed the standard steps for categorizing, coding, and
presenting thematic trends from the quantitative and qualitative data. Data analysis procedures
for the raw data analysis of the survey questionnaire responses focused on the four multipleresponse questions on student resistance. Employing a Critical Race Theory analytical frame,
these responses were compared by race and ethnic affiliation, primarily comparing rates of
various resistance strategies by Students of Color to the rates of resistance by white students.
Analysis of the secondary interview data was based on the original categories of inquiry as well
as categories and trends produced from the survey questionnaire data analysis. Hence, survey
questionnaires were categorized according to the background information offered by respondents
in the first section of the questionnaire, as well as by a coding of their responses to questions that
indicated a certain level of resistance, from the previously operationalized spectrum of
conformist, resilient, and/or internal and external transformational resistance. As stated, race
was the primary category of analysis, followed by privilege level, gender, and field of study.
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Race is broken down into five labels used by the U.S. Census: Hispanic/Latino/Chicano,
Black/African American, Asian and/or Pacific Islander, American Indian/Native
American/Eskimo/Aleut, White, of non-Hispanic origin, and Other________. Later coding may
break down the first four categories into Students of Color as compared to ‘White, of nonHispanic origin’ to simplify data analysis and results. Economic privilege level was categorized
into five levels based on the 2001 Census median household income percentiles, the last Census
in which household income was measured. “Extremely underprivileged” was designated by a
family household income of $17,999 per year and lower, or the 20th percentile of all U.S.
households; “relatively underprivileged” ranged from $18,000-$41,999, the 50th percentile;
“relatively privileged” ranged from $42,000-$82,999, the 80th percentile; “highly privileged”
ranged from $83,000-$149,000, the 95th percentile; and “extremely privileged” was designated
by a household income of $150,000 and above, the top 5% of U.S. households
(www.census.gov/hhes/income/, retrieved 2/24/2004). Field of study categories were based on
the general academic areas of Social Science/Humanities/Education, Science, Art/Theater
Arts/Film, Economics/Business, and Computer Science/Engineering, including a category for
Other/undecided.
Next, these categories were cross-tabulated then coded by theme for each survey
question, as each question was intended to exemplify a different aspect of student resistance.
Further, the first cross-tabulation involved placing students in boxes based on self-identified
Student of Color (SOC) or White (W) (i.e. the independent variables), and what type of
resistance they indicated by their response to each specific question on resistance, be it
conformist (C), resilient (R), or transformational (T) resistance, which make up the major
dependent variables. While these categories are based on a Selective Coding process drawn
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from the operational definitions of past research, an Open Coding process allowed for other
categories to emerge from student questionnaire responses, especially in the open-ended question
format of the follow-up interviews. Other major themes that were investigated and compared to
the race/ethnic background of participants were ‘repressed resistance’ by fear of policing or
punishment, as well as an ‘individualism’ or ‘socialized privilege’ indicated by students who did
not participate in student resistance for various self-reported reasons. The same cross-tabulation
and coding procedures were done to show the relationship between privilege level and type of
resistance, gender and type of resistance, as well as field of study and type of resistance (each of
the independent variables’ relationship with the dependent variables of resistance strategies).
From this cross-tabulation, initial rates of resistance exhibited by Students of Color compared to
white students were measured by the percentage of those who participated in various types of
resistance versus those who did not participate, within each nominal category.
As follows, presentation of the data takes the form of comparative bar graphs, showing
the percentage comparisons of Students of Color to various strategies of resilient resistance and
transformational resistance, compared to visual percentage comparisons of white students for the
same survey questions and associated codes. These percentage bar graphs are replicated for
privilege level, gender, and field of study. From this visual comparison and calculated
percentages, other graphs were generated based on the types of trends that emerged and further
comparisons that were made between racial identifications within the ‘Students of Color’
category and their different rates of participation in forms of resilient resistance, for example.
Final data presentation focused on the bar graphs from those survey questions that exemplified
the most significant trends in relating personal backgrounds and/or field of study to the various
types of resistance strategies.
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CHAPTER IV: FINDINGS
The findings for this study emerged from two primary instruments, the survey
questionnaire distributed to a convenience sample of on-campus university students, and the
resistance narratives of those survey participants who volunteered to provide more insight into
their experience with brief interviews. Of the 85 survey participants from two Bay Area
campuses, twenty-four participants volunteered to be contacted for a thirty to forty-five minute
interview, and nine interviews were conducted. While much of the same categories of inquiry
were investigated by each supplementary instrument, the survey questionnaire data provided
more quantifiable findings from a larger sample, while the interview data provided valuable
qualitative information and allowed the researcher to investigate deeper into the many faces of
student resistance on today’s university campuses.
Among the foundational categories of inquiry was the investigation of “new definitions”
of student resistance from Critical Race Theory perspectives as explored in the preceding
literature review. Hence, as the spectrum of student resistance investigated in this study is rooted
in Critical Race Theory and is sprouting ever more innovative strategies of individual and
organized student resistance, the primary independent variable measured against such resistance
strategies was race and ethnic background. Through the overall themes of student resistance that
emerged from survey data and interviews alike, Students of Color, whose historic and
contemporary disenfranchisement from mainstream educational structures and processes drives
much of their student resistance, was compared to white students, whose historic and
contemporary structures of socialized and institutionalized white privilege in education may be
challenged by their participation, or at least provide important theoretical directions for doing so.
In the second level of analysis, the self-reported race and ethnic backgrounds of participants
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were further broken down and compared to each other to honor the complexity of experience,
upbringing, and resistance strategies that find their place in different community networks and
traditions. These demographic categories yielded the most significant results, supporting
operational definitions from the literature review while uncovering new trends in resistance as
well. A significant finding to be discussed at length is the emergent question of how socialized
and structural white privilege is either reinforced or challenged by ‘white’ and generally
‘privileged’ student participation in various resistance strategies.
The first portion of the survey questionnaire also contained a demographic inquiry into
‘U.S. born and raised’ status, ‘gender,’ ‘privilege background’ growing up (measured by
household income), and ‘academic status’ measured by field of study and level of educational
attainment. Originally, privilege background was a central category of inquiry. However,
analysis of this and other independent variables yielded limited results and provided limited
validity based on the 85 surveys collected. Therefore, analysis of these demographic variables
was generally limited to providing socioeconomic context for the interview narratives, as
anonymous interview participants were only identified by the demographic information reported
on their initial survey questionnaire. Further, while these secondary categories yielded results at
varying levels of significance for the study, the investigation of how race correlates with various
individual and organized student resistance strategies is central to the following findings.
As stated throughout, the student resistance spectrum developed by this research is
initiated by individual and everyday acts of resistance that develop into more organized,
community forms of resistance as collaborations, strategies, motivations and perceived impacts
escalate. Hence, resilient resistance and early forms of ‘internal’ resistance, as measured by the
first question on the survey questionnaire on ‘resilient resistance’ strategies compared to race and
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ethnic background, comprise the primary sections of the following data analysis. External
resistance strategies along the spectrum, as measured through the remaining three survey
questions and the interview protocol, are analyzed together by thematic relevance and theoretical
significance. In conclusion, the ‘spectrum’ of student resistance strategies developed thus far
will be revisited in light of the implications of the “new theoretical definitions” explored in the
following survey and interview data analysis.
Section 1: Measuring Resilient Resistance.
Individual resistance was primarily investigated through the survey questionnaire, as
interview questions were designed to focus on newly emerging strategies, motivations, and
perceived impacts of organized or ‘external’ (Solorzano, et al., 2001) resistance. Resilient
resistance was the focus of the first of four survey questions on student resistance, and in general
represents the primary inquiry into individual student resistance and its perceived consequences.
Resilient resistance, as a new definition of ‘resistance as achievement,’ was defined in the
preceding literature review by its orientation within a ‘community cultural wealth framework’
(Huber, 2009) as a form of ‘familial and navigational capital’ (Yosso, 2005), thus redefining the
‘mainstream achievement ideology’ with a Critical Race Achievement Ideology (Carter, 2008).
Hence, students responding to the statement: “I feel that my academic achievements are
mostly a result of:” (Appendix A) fell into three general response categories. Students of Color
displayed higher rates of resilient resistance compared to white students, and supported a general
theme that Students of Color were redefining standards and strategies of success through “Hard
work and individual effort” (response A), “Emotional/cultural support from my family,”
measuring Yosso’s (2005) ‘familial capital’ (response C), and “Community organizations”
(response D) (see Appendix A). Based on Carter’s ‘Critical Race Achievement Ideology’
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(2008), ‘white’ students responded at a higher rate than Students of Color to response A, as well
as response “B. Financial support from family” (see Appendix A), indicating that ‘white
students’ generally exhibited higher rates of a ‘mainstream achievement ideology’ (Carter,
2008), and ‘socialized white privilege.’ Such socialized white privilege is defined by a
socialized individualism, ‘dysconscious racism’ (King, 1991), and a belief that their academic
achievements are solely a result of their own merit without recognition of the institutional
privileges that come with the normativity of whiteness (King, 1991). This trend is also
indicative of certain elements of ‘self-defeating’ resistance, defined by Solorzano et al. (2001) as
individualized resistance that “has some critique of … oppressive social conditions but are not
motivated by an interest in social justice” (p. 317), thus reproducing the institutional structures of
white privilege. Represented by the bar graph below (Figure 1) for Question 1, further
theoretical deductions based on Critical Race Theory definitions of resistance will reveal similar
trends among Students of Color and white student respondents.
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FIGURE 1
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*note: respondents were asked to select all responses that apply, as responses are not mutually exclusive; therefore
findings were quantified for each possible response individually.

Exemplifying the first level of student resistance on the theoretically developed spectrum,
the results of this survey response are significant. Most respondents felt that their achievements
were a result of their hard work and individual effort, with inferences by race discussed above.
However, the definitions of ‘hard work’ and ‘individual effort’ signify different types of
resistance for Students of Color than white students, based on Yosso’s (2005) definition of
‘navigational capital’ and the ensuing discussion of socialized white privilege. This deduction is
reinforced by results from response B, ‘financial support from family,’ where not surprisingly, a
higher percentage of white students attribute their success to financial privilege. Yosso’s (2005)
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‘familial capital’ was measured with response C., ‘emotional/cultural support from family,’
where Carter’s (2008) Critical Race Achievement Ideology is further reinforced by a
significantly higher percentage of Students of Color in the university attributing their
achievement to ‘familial capital,’ where by contrast white students seem to rely on their family’s
‘economic capital’ at a higher rate. Rates of resilient resistance are further documented by
Response D., “Community organizations,” where Students of Color relied on a “community
cultural wealth framework” (Yosso, 2005; Huber, 2009) through external community resources
at over twice the rate of white students, 24.4% to 11.4% respectively. More mainstream or
institutionally accepted support networks through “school-based organizations” (response E.),
which represent ‘internal’ avenues of resistance (Solorzano et al., 2001), were utilized at a higher
rate by ‘white’ students (27.3%) than Students of Color (22.0%), further demonstrating how
mainstream support networks are based in a system of white privilege. These results further
indicate the need for forms of resilient resistance based in ‘community cultural wealth networks’
that redefine the mainstream achievement ideology in the interest of educational justice.
The final response, “F. An individual teacher or mentor,” investigated the influence of a
“transformational mentor” (Solorzano, et al., 2001, p. 322) on the resilient resistance of Students
of Color and the subsequent changing definitions of achievement for white students, and
revealed that Students of Color maintained that a transformational mentor inspired their
resistance at a higher rate than white students, however this factor was not as important as their
community cultural wealth framework (response C) or their Critical Race Achievement Ideology
(response A).
When the overall category of Students of Color is broken down to honor the complexity
of diverse ethnic experiences of student resistance, limited but interesting trends in resilient
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resistance behavior were further illuminated. The overall findings for Students of Color that
‘familial capital’ (Response C, 65.9%), community cultural wealth frameworks (Response D,
24.4%), and ‘transformational mentors’ (Response F, 36.6%) were significant factors in their
school achievement were supported by the inter-ethnic findings, to varying extents. The two
African American respondents, not including those identifying with multiple ethnic backgrounds,
both responded exclusively that their “achievement was mostly a result of … emotional/cultural
support from my family” (Question 1, Response C, Appendix A), or that they relied most heavily
on a ‘familial capital’ support structure, compared with 76.9% of multiple race respondents,
61.5% of Hispanic/Latino/Chicano respondents, 57.1% of ‘Other’ or unidentified respondents,
and 50.0% of Asian/Pacific Islander respondents (see Figure 2 below).
The ‘community cultural wealth framework’ response elicited the most significant results
from the Hispanic/Latino/Chicano students (46.2% Response D) and Asian/Pacific Islander
students (33.3% Response D). Multiple ethnicity students were the only other group to report
Response D, at a rate of 15.4% (see Figure 3 below). Finally, of the Students of Color responses,
the ‘transformational mentor’ response yielded the highest rates of response from
Hispanic/Latino/Chicano respondents (46.2%), and self-reported ‘Other’ respondents, (many
identifying as Middle Eastern), at a rate of 42.9%. ‘A teacher and/or mentor’ was slightly less
significant for Asian respondents, where 33.3% of Asian respondents said an individual teacher
and/or mentor was at least somewhat of a factor in their achievement, and 30.8% of multiple race
respondents said the same (see Figure 4 below).
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FIGURE 2
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Figure	
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The analysis of responses stating that hard work and individual effort, financial support
from family, and school-based organizations were major factors in their school success was
inconclusive in the inter-racial analysis. However, it is interesting that among the highest
percentages to state that individual effort was the main factor in their achievement was “Other”
(100.0%), followed by Hispanic/Latino/Chicano (84.6%) and multiple ethnic background
(76.9%). Asian/Pacific Islander respondents reported this least compared to other respondents
(aside from African American respondents at 0.0%), responding ‘A’ at a rate of 66.7%, while
they reported ‘community organization’ support at the second highest rate and both ‘financial
support’ and ‘emotional/cultural support’ at the lowest rate compared to the other respondents by
race or ethnic background. School-based organization was primarily utilized by
Hispanic/Latino/Chicano respondents (30.8%) and multiple ethnic background respondents
(23.1%), while ‘financial support from family’ as a major factor in school success was
dominated by ‘multiple ethnic background’ respondents (61.5%), followed by
Hispanic/Latino/Chicano at a rate of 38.5%, Asian at a rate of 16.7%, and ‘other’ at a rate of
14.3% (see Bar Figure 5 below).
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FIGURE 5
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Section 2: Measuring ‘Transformational Resistance’
Survey questions #2 through #2B, as well as the interview data from the nine voluntary
survey participants, investigated the organized, or ‘external’ (Solorzano, et al., 2001) forms of
resistance engaged by university students at U.C. Berkeley and San Francisco State University.
As with the foregoing investigation of the more individual forms of transformational student
resistance, the primary level of analysis for exploring the various motivations, strategies, and
perceived impacts of external student resistance will be a comparison of responses from Students
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of Color and white students in the context of the Critical Race Theory foundation of the theories
being investigated (Solorzano, et al., 2001). These survey questions on further forms of
‘transformational’ student resistance also revealed thematic trends and raised further research
questions regarding gender, U.S. born and raised status, and field of study affiliations. The level
of influence that privilege level had on whether or not university students participated in protest
provided limited results among the respondents surveyed, yet brought up interesting questions
for further research.
The thematic trends that follow are launched from survey question #2: “In your
education, have you ever participated in protest or campus demonstrations?” (see Appendix A).
From the Critical Race Theory perspective employed throughout, this section investigates trends
of ‘community-based’ motivational factors and impacts of student resistance, from one set of
data, and individual motivations and personal impacts from other thematic trends. While these
complementary and overlapping trends along the developing spectrum of student resistance are
rooted in Critical Race Theory, certain findings also reveal ‘new theoretical definitions’ which
expand on the personal motivations and community impacts of such resistance, by ethnic and
racial background primarily. A major finding among Students of Color is that their external
resistance sometimes replicates the community influences that motivated their individual
resistance, which shows the extent that a ‘community cultural wealth framework’ (Yosso, 2005;
Huber, 2009) connects and supports the entire spectrum of student resistance, primarily for
Students of Color, but also for all participants active in redefining community from a
‘transformational student resistance’ perspective.
The trends exhibited by white students raised questions of ‘socialized white privilege’ as
discussed earlier, as well as the emergent trend of a possible ‘allied resistance’ among privileged
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and underprivileged students with potentially greater individual and community transformation
for all involved. The creation of a strategic and unifying language, as well as ‘trans-communal’
(Childs, 2003; to be revisited) coalition building among individuals and organizations through
the internet and other social media technologies also represented the creation of ‘virtual
community’ as a contribution to the ‘community cultural wealth’ through broader organizational
networking and collaboration strategies. Respondents who identified with a ‘student movement’
within the master protest frame of ‘Occupy,’ and felt a sense of a collective identity through their
participation, contributed in interesting ways to new definitions of community wealth as a factor
in unifying a ‘movement.’
The secondary theme emerging from this research is the detraction from the cultural
wealth of the community of student resistance, through testimonies about the individualism
apparent within today’s student resistance. This perspective provides evidence of Solorzano’s
(2001) ‘conformist resistance’ from a more liberal tradition of social justice work, and negative
‘framing’ of student resistance from stigmatized images, police brutality and ‘repressed
resistance’ narratives, as well as individualized perspectives reflecting an organizationally
fragmented movement caused in part by the strategies and language of ‘Occupy.’
Finally, the high level of institutional support by academic departments and individual
teachers highlights the impact of ‘transformational mentors’ for students of different
backgrounds, in differing fields of study, and suggests implications for the role that educators
play in various student resistance strategies. For some participants, cultural role models served
as these mentors, as well as family role models, however the major trend that emerged was the
‘institutional support’ of academic departments on their university campuses. The interview data
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highlighting this theme will be reinforced by survey data comparing rates of participation in
student resistance by academic field of study.
These new theoretical definitions in large part constitute directions for future research on
student agency, motivation, and school achievement. To be discussed further in the conclusion
to this research, in general the trends emerging from this study connect the various levels of
student resistance along the spectrum and suggest ways in which educators can critically
embrace the new ways of looking at student resistance in meaningful, innovative classroom
projects which exercise student agency in what Giroux (1983; 2001) would call a reclamation of
the ‘public sphere’ through educational projects.
Transformational Resistance: The Community Cultural Wealth Framework.

The most

pressing theme emerging from this research is the influence of race, including racial
constructions, and a critical view of white privilege as it relates to these recent additions to the
research on student resistance. Survey data and student narratives highlighted varying levels of
individualism in contemporary student organizing from white student perspectives, on one hand,
while community and organizational factors were more prevalent for Students of Color in terms
of the motivating factors and perceived impacts of their resistance. Hence, this theme will be
explored by comparing rates of external resistance by race and ethnic background primarily,
exploring how a ‘community cultural wealth framework’ contributes to the motivational factors
and perceived individual and community impacts of external student resistance.
According to survey data, Students of Color participated in protest or campus
demonstrations at a higher rate than white students (see Figure 6 below), and were motivated by
student and community organizations at a much higher rate, signifying an extension of resilient
resistance strategies discussed earlier (see Figure 7 below). While Students of Color also
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reported being motivated by ‘personal experience and identity’ factors at a significantly higher
rate than white students, this result signifies how Students of Color may use the community
cultural wealth framework of their organizational affiliations to construct a self-identity which
promotes and motivates their ‘transformational resistance.’ Somewhat surprising is the higher
rate of white respondents attributing their student resistance to family members, inconsistent
with the higher rates of ‘familial capital’ Students of Color utilized in their evidence of ‘resilient
resistance’ discussed in Section 1, for Survey Question 1. However, due to the low rates of this
response (4.5% white respondents vs. 2.5% Students of Color; see Figure 7 below), this finding
is inconclusive.
FIGURE 6
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FIGURE 7

Figure	
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*note: respondents were asked to select all responses that apply, as responses are not mutually exclusive; therefore
findings were quantified for each possible response individually.

The perceived impacts of participation in student resistance (see Figure 8 below) also
highlighted how Students of Color are more community-oriented in their external resistance than
white students, supporting the ‘community cultural wealth framework’ trend. Figure 8 below
reveals that Students of Color attributed the perceived impact of their resistance to community
factors at higher rates than white students, from positive impacts in school and community
politics (43.9%), educational opportunities for their community (24.4%), and strengthening a
general student movement (41.5%). Although many respondents who perceived that their
participation had community-based impacts attributed such impacts to multiple community
factors by checking more than one possible response, the significantly higher rate by Students of

	
  

59	
  

Student	
  Resistance:	
  Exploring	
  New	
  Theoretical	
  Definitions	
  
	
  
Color is indicative that Students of Color are guided by a community cultural wealth framework
approach throughout their experiences with multiple forms of student resistance.
FIGURE 8

Figure	
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Interview data revealed more detailed insight into the community-supported and
community-impacting trends of organized resistance compared to more individually oriented
perceptions; however, the nine interviews did not provide conclusive results for a comparison by
race. Of the interviews that connected a community cultural wealth perspective to the organized
resistance they participated in, major subcategories were inferred, whether drawing on the
‘community wealth’ by utilizing pre-existing community resources or contributing to a greater
‘community wealth’ by building organizational coalitions and a greater community network of
students, educators, and activists from all areas. The subcategories consisted of a.) new
definitions of community, leadership structures, and collective ‘identities of resistance’ based on
their participation; b.) community networking and coalition building through student resistance;
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and c.) identification with a cohesive ‘student movement’ based on the social movement theories
of continuity and discontinuity as they apply to the current frame of ‘Occupy’ in particular. All
but one interview participant referred to the ‘master protest frame’ of Occupy in the context of
their responses, which will be assumed as the master frame for the documentation of student
resistance strategies throughout.
There was also ample evidence of student resistance as ‘withdrawing’ from a community
wealth base. This trend took place primarily within white and privileged interview perspectives
(which were a majority and therefore not reliable) that defined their participation, or lack of
participation for three interviewees, within a student movement of individual motivations and
impacts, with little recognition of a community structure, organizational affiliations, or a
cohesive student movement. The fact that only three of nine interview participants were
Students of Color limits the reliability of the results; however, analyzing the resistance narratives
as representative of the perspectives of only those respondents interviewed supports these trends
outside of a race-based sociological analysis.
Hence, from the interview data to be presented below, student protest and other levels of
external transformational resistance from the Critical Race Theory educational foundations thus
established are at a crossroads between an individualist perspective founded in a socialized white
privilege and thus conformist and/or self-defeating (according to the previously developed
theoretical foundation), and a community cultural wealth framework that guides multiple levels
of student resistance for Students of Color and white students alike, in both modeling a
framework of community and democratic participation and transforming socialized and
structural levels of white privilege through coalition and networking.
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Contributing to the Wealth: Community, Unifying Language and Structure, Virtual
Community through Internet Coalition Building. The interview responses that speak to the
contribution of ‘new theoretical definitions’ of community, made available through various
student resistance strategies, were among the most significant findings from interview data. For
example, Travis, a ‘relatively privileged’ white male undergraduate in social and computer
sciences insightfully commented, “I think community support is resistance. That’s … one of the
really cool things about the Occupy movement is its ability to create spontaneous communities
based on ideals you don’t find in outside society.” Travis also spoke of how student resistance
has “reestablished Cal as … a site of activism …” (Interview 4). Eight of nine interview
participants were University of California at Berkeley students, and spoke of the legacy of Cal,
such as Annie, a ‘highly privileged,’ third-year, Canadian white female who commented that
anybody who’s a part of this campus community, a part of their identity, if they have
any sort of conception of historical events at all, is to be associated with social action,
whether you agree with it or not, participate in it or not… it’s a part of our identity,
because it’s a part of what Cal is famous or infamous for, is protest…(Interview 1)
Miguel, an ‘extremely underprivileged,’ self-identified Chicano male in his third year at SF
State, spoke of the unifying language of the master frame of Occupy.
… probably the greatest thing Occupy has done, its just to show everybody is
involved in this together. Like the whole 99% thing, I think that’s powerful and I
think everybody doesn’t really understand what it really means. Its just, you know,
we are all in this together, and that you don’t need to be a certain type of person or
believe in a certain type of thing to understand that you know this is a struggle of
everybody, I guess you could say the 99%. (Interview 3)
Travis commented on how “this set language for the movement has done a lot of work in
bringing … some sense of class struggle … the language Occupy and 99%, 1%, all that has
really become something that can really be grabbed onto by the general public” (Interview 4).
He warned of the co-optability of such language, however, saying,
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I think there’s a danger in … expanding the use of the word Occupy but I think it’s
also a lot of potential in the language. Like ‘Occupy your mind’ I’ve seen a lot, I think
the concept of occupying public space, reclaiming it as a place for public discussion…as
a place of politics, as a sphere of education, is a really valuable discourse because it … it
helps create a community and it helps structure the movement (Interview 4)
Doug, an ‘extremely privileged’ 4th year white male in the social sciences, who organizes in the
Berkeley community with ‘Copwatch’ and participates in Occupy rallies peripherally,
commented that,
in the same vein as Copwatch, that the community building, the community project
is a political project, I mean in an essence. That Occupy is very much a community
project, … in the same kind of strategy of the direct assembly, you know what I mean,
direct democracy, horizontal leveling of power relations. (Interview 6)
The ‘community project’ redefines traditional leadership structures within the ‘Occupy’ frame as
well, according to Karina, who is an organizer of Occupy Cal, and says the leadership structure
is “horizontal … transparent … democratic” (Interview 2). Travis, who participates in
demonstrations but is not active in the core organization, commented on how the nonhierarchical structure promotes community:
I think that like the lack of a core structure … probably would actually help me make
friends with them [organizers] just because its more of like a round table discussion
where everyone talks to everyone and no one has like specific roles so to get
something done. You need to cooperate…”(Interview 4)
Cooperation both within the core campus communities of Occupy and among student and
community organization was a major theme with regard to increasing the community cultural
wealth of resistance through coalition building and alliance, primarily, according to respondents,
through the internet and other social media. Doug spoke of the
original budget cut organizers…people from different organizations, people from BAM,
people from Copwatch, people from like socialist organizers, RCP people, you know
they all try to jump in on the occupation as a place to, you know, prosletyze and a place
to gain new members and that’s kind of the beauty of it really. (Interview 6)
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In this view, the community cultural wealth frame of Occupy is a forum for inter-organizational
communication. Miguel, describing his experience on March 1st participating in a student rally
and march not connected to Occupy, said,
You know, I did see a lot different kinds of people especially when we all met up and
rendezvoused at the Civic Center. There was the Chinese Progressive Movement there,
there was the AFL, the labor union, and there was the more radical labor union the IWW
and …also brought some people from Occupy. (Interview 3)
The potential for student resistance to bring diverse organizations together even for one event
holds initial implications for collaborations and shared actions in the future, potentially effecting
greater transformations than if the organizations and individuals remained fragmented.
Stephanie, an ‘extremely privileged’ Asian-American/White female in her third year of social
sciences at UC Berkeley, responded to the question of whether she saw a network with the ‘No
Cuts to Education’ organization by saying,
Yeah, I feel there was … some network, there was definitely a connection and … an
overlap there … like the budget cut stuff was more integrated as like a message of
Occupy kind of stuff, kind of like one of the main core issues. (Interview 7)
In her role as organizer, Karina saw the presence of the “Public Education Coalition … same [as]
‘Against Cuts’…, BAM, which is the coalition to defend affirmative action by any means
necessary, … those are probably the two organizations that are biggest that are most represented
I think” (Interview 2).
However, while the space was created for inter-organizational dialogue and collaboration,
there is apparently no formal networking structure, which is indicative of a theme of
individualism and conflict to be discussed further. Hence, networking within the community of
‘Occupy’ seems to be occurring primarily through a virtual networking structure using the
Internet and social networking technology, with positive and negative implications for the
community building potential of trans-communal cooperation.
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Although he is not currently an organizer, Miguel commented that “I think the internet is
one of the strongest tools we have to spread information and I think its one of the most important
tools that we have” (Interview 3). Chloe, a ‘relatively privileged’ female social science major,
said,
I think the difference between the Iraq War and now is social media and blogging and …
the technology has improved and its more accessible to people. Cell phones in 2003
were giant, you know, you can’t take pictures with them or the resolution is terrible.
Now its like you can take photographer quality pictures on like a cheap 3G phone and
just like send that out to, like, your 1000 facebook friends, so I mean the strategies, like
definitely like utilizing technology and word of mouth is a lot more improved …
(Interview 5)
Karina spoke of a website, ‘howtooccupy.org’ which she was using in her organizing to share
ideas and strategies with Occupy New York, Occupy SF and Occupy Wall Street, as well as of
the internal organizing tools of twitter, facebook, internal listserves, and an online newsletter
(Interview 2), which all contributed to the virtual community being built to eventually initiate
face to face interactions at the ‘General Assemblies.’ Travis brought up “the potential of the …
cyber realm to be a site of activism or resistance” (Interview 4), bringing up his interest in
‘hacktivist’ groups as alternative communications tools to facebook and twitter which are
“scarily corporate” (Interview 4), a view shared by other respondents who see repressive
functions of the internet as detracting from its effectiveness in organizing a community. The
following section will detail this and other narratives that speak to the potentially self-defeating
nature of new trends of student resistance. The trends that emerge from these student narratives
see the movement as individually oriented, as well as fragmented by the stigmatized images of
protesting through negative media framing and police brutality.
Detracting from the Wealth: Individualism, Self-Defeating and Conformist Resistance, Lack of
Coalition, and Perceived Dangers of Internet and Social Media Technology.

	
  

65	
  

From a

Student	
  Resistance:	
  Exploring	
  New	
  Theoretical	
  Definitions	
  
	
  
‘community cultural wealth framework’ as it is being applied to this analysis, respondents cited
various factors that detract from the wealth of the community in current trends of student
resistance, from internal conflicts to external framing. Many respondents cited the individual
nature of the current trends of student resistance, which appears to be the most prominent
obstacle to establishing meaningful frameworks of community wealth. Annie, the Canadian
female respondent, spoke of how the American cultural rhetoric of competition negatively
influences the ‘Occupy’ language and framing, commenting,
I don’t know if it’s a cultural difference … I find everything very competitive. I find
everything is a competition, in the classroom, on the sidewalks and in politics, like
our nation is better than the other nations. …I wonder if that infiltrates down to the
levels of student protest. I feel like a lot of the language of Occupy, the 99% versus
the 1% as arousing a sense of competition. (Interview 1)
Travis believes that, “Occupy … its not like an alliance of different groups. … I think to
a large extent Occupy consists of individuals not organizations” (Interview 4). Travis sees
community-building as a spontaneous coming together of individuals rather than created through
pre-established, rooted organizational affiliations. Karina, one of the core organizers of Occupy
Cal, highlighted this theme when she said that even though “PEC [Public Education Coalition]
actually called for Occupy Cal… I think like, people get frustrated with people not wanting to do
what they want to do. The same is true of BAM, BAM we’ve had probably more conflict
with…”(Interview 2). On the topic of inter-organizational networking, Doug commented that,
“A lot of time its kind of antagonism. …And I think that was really the role of these
organizations and their role in Occupy was really to try to take advantage” (Interview 6), or to
capitalize on the momentum of ‘Occupy.’ He continued, “I mean, part of almost the fundamental
prerequisites of Occupy is that you don’t come in … a block, I mean … that’s an ideal. People
did come as a block, BAM came as a block” (Interview 6). Doug’s ‘ideal’ seemingly alienates
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organizations from representing themselves in Occupy, even though he spoke earlier of the
‘beauty’ of many organizations coming together through the community of Occupy to spread
information and gain new members. This seeming contradiction points to ideological obstacles
within the new platforms of student resistance, creating barriers to increasing community wealth
through inter-organizational collaboration. These obstacles to creating organizational continuity
raise questions of continuity within a movement based on a somewhat transient student
population, indicating the need for inter-organizational collaboration to increase the ‘institutional
memory’ and thus the consistency of a ‘student movement’ in the contemporary era of student
resistance. Further, due to many of the factors of individualism and organizational fragmentation
cited above, many students feel the movement is “dwindling” (Interview 4), “trickling”
(Interview 7), or “overall the movement may have weakened a little bit over time” (Interview 1).
Further detracting from the impacts of transformational student resistance, a few
respondents exhibited trends of ‘conformist resistance’ (Solorzano et al. 2001). These trends are
defined by students motivated by social justice concerns but who did not participate in campus
demonstrations in favor of more mainstream, institutional avenues of resistance, such as teaching
and mentoring youth, or appealing to a political ‘middle.’ Chloe, a ‘relatively privileged’ female
in the social sciences who ‘declined to state’ her ethnicity but was of Ethiopian descent, has
participated in social resistance throughout her life but has not participated in budget cut protests
or the current ‘Occupy’ frame of resistance because she said, “when I got into college I got really
disillusioned about protest and demonstrations” (Interview 5). Further, her participation in
university student resistance has made her
a-political. …I felt disenchanted for a lot of reasons. I felt disenchanted because the
political scene here was incredibly lackluster and I also felt disenchanted because people
who were actually interested in politics here, they took it to such an extreme that you
couldn’t be in a happy medium. (Interview 5)
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Reflecting her survey questionnaire, when asked what her major motivations for protesting were,
Chloe wrote “My love of the DIY [Do It Yourself] Aesthetic,” (Survey 2E). She also
commented that students protesting fee increases are only driven by “self-motivated selfinterest” and said they should get a part time job to fund their education. “I rejected all that…
for me [it] was, ‘if your gonna do something relating to social justice you should do something
related to helping out your community’” (Interview 5). Hence, if Chloe saw a solution to
increasing access to education for underprivileged and Students of Color, it was “through the
proper government channels” (Interview 5) and denounced ‘Occupy’s’ use of violence and
vandalism. Reflecting a mainstream achievement ideology (Carter, 2005) which supports a
socialized privilege and rejects the structural obstacles to equal educational opportunities (King,
1991), Chloe said her mother had always told her, “’look, you work for everything you get, and
if you don’t have anything its because your not working hard enough’”(Interview 5). Hence in a
‘conformist resistance’ vein, Chloe concluded her interview with the bold assertion that “I’m
going to live a life free of resistance. I’m not going to any protests, I don’t care anymore, I’m
gonna help my own community out through outreach, through working with kids and by
empowering the youth” (Interview 5). Although motivated by social justice, Chloe is an
example of a student with little critique of overall systems of oppression that drive other
respondents’ participation in transformational student resistance.
Mark, a 4th year, ‘relatively underprivileged’ White male in computer science, has not
been active in student resistance since moving to UC Berkeley because of the framing of
‘Occupy’ and his stance that the messages should be directed toward mainstream political
philosophies. While he participated in political protest in the past, Mark said he “was a little
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more left wing back then” (Interview 8). Of the student resistance scene today, he sees the
community as a
huge mess. They had a bunch of … nasty fliers, they were painting stuff on the streets
and stuff. If they’re trying to convince anybody who’s more on the right or even more in
the middle, they’re gonna see that and be like, ‘woah, invasion of the barbarians,’ right,
and its not gonna convince anybody. (Interview 8)
Mark spoke of not wanting to be another “failed protester,” and while he agreed with the issues,
did not agree with the strategies and language. He advocated for “some kind of slogan that …
would be way more convincing to people of both sides” (Interview 8), appealing to the political
middle. He commented that the alienation of students in the middle, like himself, caused him to
view the new forms of student resistance he sees as “an amateur revolution, not a professional
revolution” (Interview 8). While his views are likely indicative of many students who declined
to participate in contemporary student resistance, his advocacy of political middling constitutes
an ideological obstacle to transformational student resistance. Miguel was one of a few
respondents to cite the ‘apathy’ of his peers, who sometimes recognize injustices but who are
“just apathetic, that they just don’t care or they just don’t know…” (Interview 3).
As introduced above, the use of technology as a tool of State repression or a deterrent
from participation was a prominent theme among those who participate as well as those who do
not, especially from two of the ‘computer science’ majors, Travis and Mark. Travis, who
commented on how the use of mainstream social media in student resistance today is “scarily
corporate,” commented that
nothing on your cell phone or email account or facebook is safe from the administration
at the high school level. I think you have more rights at a college level, … and I think
that for all the benefits of twitter and facebook, they kind of have … thrown anonymity to
the wind to some extent. (Interview 4)
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Mark, a ‘relatively underprivileged’ white male in his 4th year of computer science at U.C.
Berkeley, has participated in student resistance in the past but has chosen not to participate at the
university level. Mark’s participation is partially deterred by the framing of the movement
rhetoric and his views exemplifying ‘conformist resistance,’ discussed above, but also through
fear of internet exposure. He is fearfully aware of
a ‘face search’ … so if there’s a picture of you anywhere on the net as long as they’re…
whoever pays a fee to do this search I guess, they can find you. And so you know an
employer can do this as part of a background check theoretically in the near future,
government can do it as a precondition to employment, people who are doing opposition
research for political campaigns can find it. (Interview 8)
Doug was aware of such tools of repression as well, and although they did not deter his
participation, he recognized the fragmenting effects such tools had on the communities of
resistance. Speaking of new forms of surveillance, Doug brought up that “what you have now
through the use of the internet and all these private agencies, and the privatization of all these
different government functions, is … all these agencies providing surveillance and data’s
commoditized and being sold” (Interview 6). Through his participation in the community
organization Copwatch, he spoke of an anonymous package the organization received about
Occupy Oakland,
used by the police and it had on it all the faces and names and descriptions of the people
that were activists in the community in Oakland and in lots of the marches and stuff and
it was like, ‘get these people.’ (Interview 6)
Annie, the highly privileged white female Canadian participant, commented that she
understand[s] that there is media coverage of these things … but if I think the reasons are
just then I don’t have a problem… I don’t have a problem [with] people seeing my face
and associating my name if I am to become a professional later on and you know have
some sort of status… (Interview 1)
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Student perceptions about the power of surveillance in the new era of student resistance detracts
from their power and agency to engage in external resistance and is a major obstacle to
transformational student resistance in the current era.
Physical repression of student movements has been a major theme since the original
1960s Free Speech Movement at UC Berkeley, and continues to detract from the wealth of the
community of resistance through police brutality and the associated negative imagery of student
protest. When asked if fear of punishment was an issue in their decision to protest, six of nine
interviewees, Karina, Travis, Chloe, Doug, Mark, and Leslie, at least alluded to the fact that
police had a negative impact on their decision whether or not to participate in student resistance.
Karina saw police involvement as more normative from an organizing perspective:
those crowd dispersal tactics, they, disperse, a crowd … so fear of arrest is fairly
common, so we try to like kind of have non-arrestable actions too. You never truly
know, I mean especially lately, but I meant that’s the idea. But I feel like even [to]
have fear of being arrested already indicates a level of involvement. (Interview 2)
Her perspective highlights the visibility that police involvement brings to student resistance.
Mark, a student who did not engage in the current era of student resistance, spoke about the
community impact of student resistance and recognized that
When they started to beat the protesters that actually got way more attention, and also I
think that’s a really dumb move on the part of the police, and the establishment if there is
one, because basically you’re taking the kids of the middle class and possibly the upper
class and you’re exposing them to police brutality. If you wanna maintain power
structure you don’t do that. I mean so now you’ve got hundreds or thousands of students
who’ve been exposed to blatant, unjust force, I mean that’s gonna further radicalize them.
(Interview 8)
According to Mark, who said the message of Occupy was based on “wishy-washy ideology” of
individual “opportunists” (Interview 8), police repression against student resistance garners
publicity and public support in the community. Travis put it in broader terms: “I feel like
although the Occupy movement might be to some extent dwindling out nationwide, in large part
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not due to ideological shifts but do to, like, real authoritarian crackdowns, in cities across the
country…” (Interview 4), he recognizes to some extent the systematic repression associated with
student protest. When asked if parental or academic punishment were a factor in her choosing
not to protest in any budget cut related actions in her university experience, Chloe said, “I would
be more worried about getting arrested. …That was a major concern because… it was like, I get
arrested or I’m alive with a certain degree, then I will …most of … my job opportunities later on
in life will be curtailed” (Interview 5). Also reporting that social media networking is far more
beneficial to student resistance today than it was when she protested in the past, ironically Chloe
is more concerned with physical repression of future job opportunities than technological
repression through internet surveillance. When asked whether she thought that by focusing on
the police and anti-police sentiment that it blurred the message of Occupy, Stephanie said, “I
think it did blur the message” (Interview 7), indicating the ideologically repressive functions that
physical repression has on the framing of the transformational student resistance being
experienced on today’s campuses.
Leslie, an ‘extremely underprivileged’ white female, raised in West Africa, was deterred
from ever protesting because of a violent past of police repression growing up, coupled with
negative violent imagery of Occupy and friends being arrested in the Occupy demonstrations.
When asked to describe her childhood experiences with student resistance, Leslie said,
Well I was there from when I was three ‘til I was 18. Yeah, we had to stay home a lot
when there was riots or coups because it was really dangerous. And then in high school I
went to a boarding school and there was a University next door, and they would riot and
then all the teargas would float in to our campus and we would get the effects of it
and…it was really…kind of traumatic. (Interview 9)
The fact that one of her friends was among ten to be arrested in an Occupy Oakland raid “made
[her] even more nervous about joining…” (Interview 9). This perspective provides an
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international context for the systematic police repression of student resistance that points to
potential future research on ‘transnational resistance narratives’ and their effect on ‘new
theoretical definitions’ of American student resistance, to be discussed below.
Transformational Resistance From a ‘Transformational Mentor’ Framework.

Just as the

Community Cultural Wealth Framework provided a platform for extending forms of resilient
student resistance to forms of transformational student resistance, Solorzano et al.’s (2001)
construct of the ‘transformational mentor’ (p. 322) provided context for discussing the impact of
‘field of study’ on various resistance strategies that were investigated. Reflecting interview data
to follow, survey data shows a majority of those who participated by field of study were Social
Sciences, at a rate of 70.7%, closely followed by the Sciences, at a rate of 66.7% (See Figure 9
below).
FIGURE 9
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Unsurprising given that more students enter the social sciences with an interest in social
justice, this trend was generally supported by interviewees, all of whom cited support from their
department or individual teachers or mentors. Seven of nine (77.8%) interview respondents
noted social sciences as their general academic interest. Hence, U.C. Berkeley’s “institutional
support for [student resistance]” (Interview 8) discussed by Mark in reference to the
bioengineering and computer science departments, in addition to the faculty support that Annie,
Doug, and others received from their social science departments signifies how educators and
educational institutions can incorporate resistance studies into their curriculum in ways that
foster community involvement and student agency in a variety of capacities, with a variety of
possible impacts and transformations. Miguel cited the influence of his older sister, also an
educator in graduate school:
she’s actually finishing up her Masters’ program also and she was… as I grew up she
would kind of guide me along about what’s going on in the school system and even
still today she still does that and she definitely would help me along to understand
the political issues at least around education. That’s what she’s into. (Interview 3)
Here a familial capital and transformational mentor model combine to motivate the
transformational student resistance of a young, ‘extremely underprivileged’ Chicano student at
San Francisco State University. Travis commented on the correlation of larger participation
from Humanities students:
I know a lot of hard science students who are like, ‘hey, I would love to go out there
but I have labs and everything.’ Which I think is why you see a lot more humanities
students at Occupy… it’s in part is like the ideological bent but also just time.
(Interview 4)
Stephanie commented that although a specific teacher or department was not a major influence,
she said, “the Geography Department here at Berkeley, pretty cool about it all. Like I saw my
geography GSI at a bunch of Occupy stuff last semester, we high fived a bunch” (Interview 7).
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The presence and support of transformational mentors within communities of student resistance,
especially in the social sciences, points to further discussions of how educators can embrace
student agency in positive ways to create classrooms and communities directed towards positive
transformations for social justice, to be discussed further in conclusion to this study.
For Further Research: Limited Findings that Merit Further Discussion.

Various trends found

in this research were significant in that they brought up further research questions either outside
the theoretical scope of this analysis or within findings too limited to be reliable and/or valid.
First, the trend of a possible ‘transnational resistance’ among students who were not ‘born and
raised in the U.S.’ was interesting, as a slightly higher percentage of non-U.S. born and raised
students participated in student protest (68.8%) than U.S. born students (62.3%) (see Figure 10
below).
FIGURE 10
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Further research may question the possibility of a more normalized experience of student
resistance for international students, as we saw in the narrative of Leslie describing her
upbringing next door to a university in West Africa. Additionally, Travis commented that

	
  

75	
  

Student	
  Resistance:	
  Exploring	
  New	
  Theoretical	
  Definitions	
  
	
  
One of the things that I’ve been really impressed by in terms of the diversity is the
number of foreign students involved in Occupy…. its amazing to see them working to
solve injustice and like structural inequality in America. …in their countries there is such
a tradition, at least, especially in a lot of European exchange students that there’s …
socialist values, health care, social security nets, etc. and they see the inequalities in
America highlighted that much more acutely or they feel like they have a chance to have
their voice heard in America in a way that they don’t have an opportunity for activism in
their own country because the situation isn’t as bad…(Interview 4).
Annie, from a Canadian perspective, supported this notion with her discussion of the language of
Occupy, that “Canada and the U.S. are closely related but we’re also very different and I find
down here… I’ve lived in California now for three years. This is my first time living in the U.S.,
and I find everything very competitive” (Interview 1). The cultural biases from multiple
transnational perspectives may provide valuable insight into the potential for increasing
structures of community cultural wealth, from the cultural contributions of international
perspectives.
Results of gendered trends of student resistance produced provocative results that while
insignificant to this study’s categories of inquiry, may point to ways that the language and
framing of contemporary strategies of student resistance may be to some extent gender specific.
Solorzano et al. (2001) notes that “A very small number of studies address female school
resistance, and most of those examine aggressive sexuality as the only manifestation…” (p. 316).
Rather than a biased notion of sexual deviance, the finding that a significantly higher percentage
of male respondents (71.9%) than female respondents (57.7%) (See Figure 11 below)
participated in external student resistance points to critical questions of protest language and
framing, threat of physical violence by police repression, technological repression, and
participation in more subtle forms of individual resistance (although this was not a significant
finding in this study). Future research may address these questions in meaningful and important
studies of gendered student resistance.
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FIGURE 11
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Lastly, limited privilege level trends provided inconclusive results in this analysis but
pointed to questions regarding the highest rates of external resistance from ‘highly privileged’
students (87.5%). Relatively privileged students participated at the second highest rate (72.0%)
and extremely underprivileged at the third highest rate (58.3%). Not surprisingly, ‘extremely
privileged’ respondents participated at the lowest rate (41.7%) (see Figure 12 below), indicated
by the high rate of responses that they did not participate because ‘the issues did not affect me
personally or academically’ (see Figure 13 below). Although most university students come
from some level of socialized privilege, this trend raises questions of a perceived ‘allied
resistance’ among more highly privileged peers protesting for educational equity, as well as
reasons for a low rate of participation from ‘relatively underprivileged’ respondents. This
finding raises issues of fear of not being employable or achieving upward mobility consistent
with the finding of ‘technologically repressed resistance’ indicated by Mark, among others.
Future directions of such research focusing on income level alone from a larger sample of
university students may lead to more significant findings of how privilege level correlates with
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participation in transformational student resistance, and what such personal and collective
transformation means in such a context.
FIGURE 12
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FIGURE 13
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS
It is the hope of this study that through the survey data and interview narratives, the
expanded spectrum of student resistance strategies will not only transform theoretical
conceptions of student resistance, but also inspire practice at the level of classroom and
community. The major data summary, conclusions and recommendations that follow are
centered on the practical implications for critical educators and motivated students exercising
agency in their classrooms, campuses, and greater communities. Hence, findings will be
discussed in the context of the operational definitions established in the literature review as well
as new thematic trends that emerged, with recommendations for further research and practice on
two major levels, levels of pedagogy and curriculum as well as multiple levels of community
organizing. These recommendations will discuss how critical educators can embrace the familial
and community resources (Yosso, 2005, Huber, 2009), as well as a Critical Race Achievement
Ideology (Carter, 2008) to increase the basic motivation, achievement, and the perceived and real
sense of agency for privileged and underprivileged students alike.
A Newly Expanded Spectrum of Student Resistance
A primary conclusion to this study which informs recommendations for future research is
based on the predication that the sense of agency established at early levels of ‘resilient
resistance’ inspires and motivates later expressions of agency in community involvement and
other more transformative forms of student resistance. The newly expanded spectrum of
resistance strategies are linked by an extension of the notion of the ‘community cultural wealth
framework’ as a foundational element in student resistance at all levels. In other words, this
study has attempted to link individual forms of ‘resilient student resistance’ that teachers see
everyday in their classrooms to the positive and empowering exercises of student agency as
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students mature and use similar resources within their ‘community cultural wealth framework’ to
engage in varying levels of transformational resistance. The common thread between traditional
education theories of student resistance and sociological theories of protest and student
movement is provided by the current study’s empirical investigation of the newly expanded
spectrum of student resistance on the two Bay Area university campuses that were studied.
Further, the insights of critical education theory from a CRT and LatCrit foundation offer new
ways to view student resistance in the context of the ‘Occupy’ movement, and its impact on
university campus culture as well as the continuity of student movements for educational equity.
It is in the greater vision of this research that the new theoretical definitions investigated provide
positive ways to view student agency, and embrace new strategies of individual and organized
resistance from a ‘trans-communal’ (Childs, 2003) ‘community cultural wealth framework.’
This study has empirically provided new ways to critically view student resistance and
utilize such resistance strategies for positive personal, educational, and social transformations.
From a critical education theory perspective, resistance in its many individual and collective
forms signifies student agency, or the “confidence and skills to act on one’s behalf” (Solorzano
et al., 2001, p. 315-316). When student resistance is recast in this theoretical light, it provides
new definitions of student motivation and achievement and connects the classroom to the
community through the spectrum of resistance developed within, from strategies of resilience to
strategies of community organizing and networking. Interview narratives revealed the non-linear
and cyclical structure of the ‘new theoretical definitions’ of student resistance along the
spectrum, as an unlimited range of possible behaviors of resistance, motivated by various factors
and with various impacts depending on the socio-political context and the social climate on
university campuses at the time. Chloe was raised going to protests and concerned with social
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justice but upon engaging in campus demonstrations at UC Berkeley, they made her “a-political”
(Interview 5) and she cycled back to a more ‘conformist’ platform of resistance, citing that she
will pursue social justice work within her community, working within the school system and
living “a life free of resistance” (Interview 5). Mark chose not to protest in the current
movement because he did not agree with how the issues were presented, representing how
student resistance is motivated by protest framing and levels of participation in different types of
resistance depend on the political climate on campus at a given historical moment. Leslie is
concerned with campus issues, yet past experiences as a child growing up in West Africa among
violent student protest at the neighboring university fell on the spectrum as a form of ‘repressed
resistance’ where her participation is limited by fear of punishment and police violence. The
newly expanded spectrum provides new ways to study student resistance and analyze resistance
narratives in future research.
Synthesis of Findings and Recommendations
In general, the most significant findings of the current study involved the higher rate of
resilient and transformational resistance strategies for Students of Color, attributed at higher rates
to factors of a ‘community cultural wealth framework’ than white students. The finding in past
literature and current research that Students of Color use these strategies at higher rates to
redefine the mainstream achievement ideology’ (Huber, 2009; Yosso, 2005; Carter, 2008),
signifies the value of such a theoretical model of the cultural resources that community provides
for achievement and transformation, as theoretically developed throughout the study. The major
finding that white students reflected more ‘mainstream achievement ideologies’ and resistance
narratives of individualism and socialized privilege, coupled with the complementary finding
that external resistance strategies framed by ‘Occupy’ fall into similar ideological constructs of
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individual, fragmented actors rather than organizational networks, signifies the need for practical
models of inter-organizational collaboration and coalition building, from classroom to
community. Thus, the following recommendations will briefly apply sociological literature on
‘transcommunality’ (Childs, 2003) to theoretical constructs of student resistance on many levels,
from classroom projects promoting ‘resilient resistance’ strategies to inter-organizational and
trans-communal student resistance on multiple levels of community transformation. Providing
practical steps to bring together diversely rooted individuals, community and school
organizations, and educational institutions themselves to create alliances based on shared
projects and practical actions, ‘transcommunality’ provides the paradigm shift necessary to
overcome the socialized individualism of students and organizational alienation many
respondents discussed in interviews about their experiences with the ‘Occupy’ protest frame.
The issues of continuity/discontinuity of student movements discussed in the preceding literature
review will be addressed by such a recommendation for future research and applied studies, in
promoting organizational continuity within diversely rooted alliances of a transformed student
movement.
At a basic level, transcommunality is a practical model of inter-organizational networking
based on John Brown Childs’ experience working with various school and community
organizations. “Rather than being an abstract call for ‘unity,’ transcommunality relies on
concrete interpersonal ties growing out of what I refer to as shared practical action from diverse
participants. From such practical action flows increasing communication, mutual respect, and
understanding” (Childs, 2003, p. 11). Detailing how diversely rooted organizations, each with
their own agenda and member base, can come together over ‘task focused outlooks’ to engage in
‘shared practical actions’ in their communities without compromising their organizational
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identities, transcommunality also embodies a philosophical model of how to avoid assimilation
and institutionally maintain a respect for diversity and diverse ‘emplacements of affiliation,’ as
Childs refers to community and cultural identity constructions. The resistance narratives in the
current study signify the need for such a model of coalition building to avoid the interorganizational and interpersonal conflicts that many respondents alluded to, and to establish
continuity within the student movement through lasting organizational and community-to-school
networks. Hence, reflecting Carter’s Critical Race Achievement Ideology’s challenge to the
cultural-deficit view, future research can use the theoretical construct of transcommunality to
create curricular and pedagogical strategies of community inclusion into their classrooms,
thereby drawing on the community wealth to increase the motivation and achievement of their
underprivileged students. Such projects could include organizing school-based events at primary
and secondary levels that are based on an ‘open-agenda’ structure, inviting social and
environmental justice-oriented community organizations to host workshops, ‘games,’ and other
activities that may introduce their various social justice objectives to students at young ages.
When coalition building begins at a classroom level, students’ personal awareness of diversity,
their critique of structures of oppression, and their utilization of grassroots community resources
to address educational issues of social justice is realized as the ultimate goal of a democratic
education.
Hence, future classroom and community projects based on the new theoretical definitions
investigated by this research will be projects in reclaiming “education …[as] the central
category in the development of alternative public spheres” (Giroux, 1983; p. 239). Critical
educators, students, and community members must be cautious of the trends of normative
individualism and socialized privilege that were evident in the findings of this study, and instead
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build a movement for educational equity based on respect and collaboration among diverse
individuals, organizations, schools, and communities. Giroux (1983; 2001) rightly claims that
“radical teachers will have to establish organic connections with those excluded majorities who
inhabit the neighborhoods, towns, and cities in which schools are located” (p. 237) which
“provides new possibilities for democratizing the schools and broadening the opportunities for
community support of teacher struggles” (p. 238). The theoretical model of transcommunality
gives such alliances structure based on real, practical models of collaboration. Further, the
expanded theoretical dialogue of community-based strategies for student achievement and
transformation will give critical educators a platform for pursuing social justice in their
classrooms. In the interests of working towards equity and social justice in the education system
as a first step towards larger societal transformations, this study has provided one point of
departure among many possibilities for the work to be done. Such projects envision a future of
hope where young people feel a sense of investment in their schools and communities as active
members of a democratic society.
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S TUDENT R ESISTANCE S URVEY

Please take 5 minutes to contribute to this Masters’ Degree Field Study

PERSONAL BACKGROUND: CHECK ALL THAT APPLY FOR EACH ITEM:
1.

☐Yes
☐No

I am 18 years old or older
[must be 18 or over to participate]

☐Yes
☐No

2.

I was born and raised in the U.S.

3.

My self-identified Race and/or Ethnicity is:
[check all that apply]
☐Hispanic, Latino, or Chicano
☐Asian and/or Pacific Islander
☐American Indian/Native American, Eskimo, Aleut
☐Black/African American
☐White, of non-Hispanic European origin
☐Other________________

4.

My Gender is:

☐Male
☐Female
☐Decline to State

5.

My Parental Income Growing up appx.:

☐$17,999/year or lower
☐$18,000-41,999
☐$42,000-$82,999
☐$84,000-$149,000
☐$150,000/year or higher

6.

My General Academic Interest is:
☐Social Sciences/Humanities/Education
☐Art/Theater Arts/Film
☐Computer Science/Engineering

☐Science
☐Economics/Business
☐OTHER/undecided__________

7. My education level is:
☐Undergraduate:
☐Graduate:

☐1st Year
☐Sophomore
☐Credential/Certificate

QUESTIONNAIRE: 4 ITEMS [PLEASE COMPLETE THE

☐Junior
☐Masters

☐Senior
☐Doctoral

RESPONSE THAT MOST MATCHES YOUR EXPERIENCE]

[may check more than one for each item]

1. I

FEEL THAT MY ACADEMIC ACHIEVEMENTS ARE MOSTLY A RESULT OF :

☐A. Hard work and individual effort.
☐B. Financial support from family.
☐C. Emotional/Cultural support from
☐D. Community organizations.
☐E. School-based organizations.
☐F. An individual teacher or mentor.

my family.

---------------------------------------------------------------------------------------------[TWO-SIDED/OVER]
[TWO-SIDED/OVER]

2.IN

YOUR EDUCATION , HAVE YOU EVER

☐A.

P ARTICIPATED

IN

P ROTEST

OR CAMPUS

D EMONSTRATIONS ?

Yes, I participated.
cause/issue:___________________

☐B. Yes, I helped organize.
☐C. No, because the issues did not affect me personally or academically.
☐D. No, because I could be punished, either academically or otherwise.
☐F. No, because I did not agree with how the issue was presented.
2A.WHAT WERE
R ESISTANCE ?

☐A.
☐B.
☐C.
☐D.
☐E.
☐F.
☐G.

THE MAIN

FACTORS

THAT

MOTIVATED

S TUDENT

Personal experience/identity.
An educator.
An on-campus student-organization.
A community-based organization.
A family member(s).
It seemed like a popular cause, although it did not affect me personally.
I did not participate.

2B.MY PARTICIPATION IN STUDENT RESISTANCE

☐A.
☐B.
☐C.
☐D.
☐E.
☐F.

YOU TO PARTICIPATE IN

PRIMARILY HAD AN

IMPACT

ON :

My personal academic development and growth.
School and community politics.
Educational opportunities for my community.
Strengthening a general student movement.
Nothing; I participated but feel my participation had no real impact.
I did not participate.

_________________________________________________
FOR CHANCE TO WIN GIFT CERTIFICATE AND/OR TO PARTICIPATE IN A BRIEF INTERVIEW
ON YOUR EXPERIENCE, PLEASE LEAVE YOUR EMAIL HERE :

_________________________________________

☐C ONTACT

ME FOR AN

I NTERVIEW

T HANK YOU FOR SUPPORTING THIS GRADUATE STUDY !
Researcher:

Dan Curtis-Cummins,

CONTACT:

dccummins123@gmail.com

APPENDIX B
Student Interview Protocol

1. Have you ever participated, by your own free will, in any demonstrations, walk-outs, or other actions at
your school, or in the community surrounding your school that had a large participation from students? If
yes, what kind of action was it? Please describe your experience.

2. If yes, what was it that motivated you? Was there any motivation to participate from a teacher or other
educational experience?

3. How has family support motivated your participation in student resistance? Please expand on any of these
influences from your family values or specific family members.

4. How has community support motivated your participation in student resistance? Please expand on any of
these influences from communal and/or cultural values or specific community members.

5. Was there a school or community organization that planned any specific demonstration that you participated
in? What was your role in this organization? How did this organization network with other campus
organizations, your own and others? Please briefly describe this organization, its structure and memberbase, and political philosophy.

6. In your experience with organizing or participation in civil student actions, was the Internet or other
communication technology a factor in organizing or planning your actions? How?

7. What kind of organizational network helped you plan and execute this demonstration/action? Who was
involved? How did you network? (i.e. liasons between various organizations?) Was conflict ever an issue
in your collaboration with other organizations, in the community, on campus, or between campuses (SFSU
and UCB inter-organizational networking a factor)?

8. Do you maintain the connections formed or the social network gained from this experience?
[Transcommunal On/Off Switch?]

9. What impact do you feel any actions you have taken have had on you as an individual?

10. What impact do you feel any actions you have taken have had on the organization?

11. What impact do you feel any actions you have taken have had on the school culture and/or the community
you were a part of?

12. If you have been involved in student resistance for a period of time, how have the language and strategies
of ‘Occupy’ evolved/changed since the original discourse of ‘No Cuts to Education’? How have the language
and strategies remained the same?

13.If you have never participated in a type of civil student action, why not? Was fear of punishment an issue?

14.What type of cause would motivate you?

15.Have you ever used a student action that you did not participate in as an excuse to ‘ditch’ school?

16.What do you think about the stigma associated with protest? Is it ‘fashionable’?

17.Is there anything else at all that you would like to share about your experience? What do you see as your
future of resistance, if any?

	
  
	
  

