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1.  Statement of Teaching Philosophy
Dan Curtis-Cummins

San Francisco State University

16 December 2015

Theory to Practice: Critical Pedagogy and Composition Studies

I approach the teaching of writing through a critical pedagogy and social justice framework.  My 

experiences with educationally-based organizations for social justice and sustainability, as well as my 

Masters’ work in Education at SFSU, have shown me the potential for social change at the level of 

classroom pedagogy, and for student empowerment as students begin to view their worlds with a critical 

consciousness.  As a public school teacher and substitute, I have seen first-hand how standardized 

curricula, tests, and language arts workbooks with  ‘correct’ answers have politicized public education for 

didactic, rather than critical, ends.  As a postsecondary writing teacher, I hope to move education in a 

more critical direction, and I begin by empowering students to read and write through their diverse and 

personal experiences with language.  To work toward this goal, I base my teaching on culturally 

responsive and diverse curricula, that, although still attentive to the institutional demands of student 

learning outcomes and department objectives, will ultimately reclaim students' education for critical ends.  

My central goals as a teacher are to engage students through critical dialogue of diverse texts; to 

create a student-centered, collaborative environment that emphasizes revision-based writing 

development in small groups and continually involves students in the process of the course; and to 

incorporate metacognitive reflections into the process of all reading and writing tasks to encourage 

personal ownership of their process and transfer of literacy skills beyond the writing classroom.  The 

process of getting to the final portfolio involves four (or more) drafts of all major assignments to 

synthesize a developmental process, based on collaborative interactions guided by peer revision sheets 

designed to scaffold the development of each draft, from ‘idea draft’ to proofreading draft to ‘final’ 

working draft that can be revised further in the last unit for the final portfolio evaluation based on my 

comments.  My final major assignment is an in-class meta-reflection essay on their experiences over the 

semester, where students use their portfolio to cite their own writing as source material, as authoritative 

texts that can show the academic community something about their developing sense of academic 

membership and identity.  My early teaching experience has shown me that the revision and 

metacognitive focus of my pedagogy can be accomplished through such a student-centered, critical 

approach to teaching and learning, namely by using texts from diverse authors to promote genre and 

rhetorical awareness, to help students develop personal writing processes and revision strategies, and to 
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give students a sense of control over using different styles and recognizing effective rhetorical choices 

through their peers’ and their own development of personalized academic voices.  

Further, my studies in Critical Race Theory and critical theories of education have shaped my 

goals for education even beyond the classroom.  Through teaching, collaborating with fellow faculty and 

scholars in the field, and involving my students in inquiry projects of their own choosing, I aspire to 

change the face and voice of composition studies so that it more deeply reflects the diversity of our 

classrooms and campuses, and I sincerely hope that such efforts will keep students from linguistically and 

culturally diverse backgrounds in our classrooms and on our campuses.  The ongoing motivation of my 

teaching and research emphasis on diverse language is to continue the conversation started by the 

CCCC in 1974, with the ‘Students Right to Their Own Language’ Resolution, and broaden that debate to 

a discussion of the benefits of diversity for all students, faculty, and composition culture as a whole; 

better yet, the benefits for the sometimes elitist ideologies of the Humanities at large.  Further 

integrating teaching and research, I hope to study the effectiveness of incorporating diverse discourses 

into the curriculum to engage students, to make them critical thinkers about the systems of power and 

privilege surrounding them in academia, and to feel empowered with this knowledge to have a positive 

impact for social justice in their academic studies.  As a white male educator, I believe mainstream white 

students have as much, if not more, to gain from this dialogue as students whose marginal experiences 

are affirmed by it, simply to honor the complexity of language and the human experience and to write 

about it, so they can enter the conversation with a sense of belonging no matter where they come from.  

In the context of such a culture of critical inquiry and collaboration, my philosophy is aimed at advancing 

theory in the spirit of improving practice, learning from my students as they learn from me, and helping 

them to become agents of change in the university through their empowered literacy practices, through 

their newly developing critical literary agency. 
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2.  Current Curriculum Vitae (CV)
Dan Curtis-Cummins

439 Bellevue Ave. #7
Oakland, CA 94610

dcc123@mail.sfsu.edu

Education
Fall 2013-present, M.A. English Composition, San Francisco State University

focus on social justice, linguistic diversity, collaboration, and revision processes

Certificate in Teaching Postsecondary Reading, San Francisco State University

Fall 2009-Spring 2012, M.A. Education: Equity and Social Justice in Education, SFSU
thesis “Student Resistance as Achievement and Transformation: Exploring New 
Theoretical Definitions”
focus on policy (NCLB, funding priorities), critical pedagogy, Critical Race Theory

Fall 2001-Spring 2005, B.A. Sociology, University of California, Santa Cruz
thesis “The Search for Social Justice: Exploring ‘Socialized White Privilege’ in University 
Students and the Prospects for the Redistribution of such Privilege through 
‘Transcommunal Reparation’”; awarded Honors for thesis, major, and college
focus on white privilege, ‘decolonization of consciousness,’ student organizing and 
coalition building

Teaching Experience
2016: Graduate Teaching Associate (GTA) for ENG 214, San Francisco State University

developed original SYC curriculum based on ‘meaning making’, academic writing, 
research around student-chosen themes of ‘sustainability’ and social justice

2015: Graduate Teaching Associate (GTA) for ENG 114, San Francisco State University
developed, implemented and revised FYC syllabus, curriculum and pedagogy
collaborated with fellow GTAs in ENG 718, supervised by Prof. Paul Morris

2014: writing tutor at English Tutoring Center (ETC), SFSU
worked with two students in transitional courses
focus on reading strategies, annotation, ‘idea drafting,’ and various individual and 
partner editing strategies (i.e. reading aloud, error analysis of common errors)

2006-2008: substitute teacher, K-12 at Calistoga Joint Unified and St. Helena Joint Unified
long-term substitute for Reading Resource Class 1st-4th grades, Calistoga Elementary
long-term substitute for dual-immersion, Spanish/English 2nd grade class, St. Helena 

Elementary

Summer 2007:  7th grade summer school teacher, Calistoga Jr. High, ‘remedial’ math and 
language arts, 29/30 students ‘speakers of other languages’ (Spanish)
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2005-2006: ESLP Collaboration Network Chair at UC Santa Cruz: worked with student and 
alumni organizers of this undergraduate course as organizational outreach and community-
campus connection coordinator, facilitated community newsletter, facilitated involvement of 
various campus and community organizers in course lectures and Action Research Teams 

Spring 2006: ESLP Action Research Team co-facilitator: “Socially Sustainable Communities and 
Coalition Building”: developed curriculum, readings, and weekly activities with enrolled 
students; guided their action research team project, a community organization networking, 
teach-in, and coalition building event in the Santa Cruz community

Fall 2003; Fall 2004: Academic Assistant [T.A.] for Kresge College Core Course, UC Santa 
Cruz; worked with instructor W. Stewart Cooper; facilitated weekly reading discussions, peer 
revision workshops of major assignments; individual conferences with First year students

Research/Research Interests
current M.A. Culminating Experience (in progress): ‘teacher research’ observation and 
reflection of student engagement with diverse ‘hybrid’ texts, in formal and informal reading 
and writing tasks, and class participation/dialogue/Discourse [theoretical and practical issues of 
language diversity, authority, and voice; student resistance to Standard Language Ideology; 
student-centered critical pedagogy including pre-writing, writing, and revision processes]
Spring 2012 M.A. Education thesis: conducted on-campus surveys on ‘student resistance,’ 
activism, organizational affiliation; conducted interviews on students’ attitude and perceived 
impact on participants/non-participants as compared to major of study, gender, race, and SES
co-facilitated Spring 2006 ‘Action Research Team’ of Education for Sustainable Living Program 
(ESLP) at UCSC on making alliances and coalition building, inter-organizational communication 
and collaboration; quarter-long course culminated in student-organized community event with 
the purpose of bringing many causes, and student/community organizations together
Spring 2005 B.A. Sociology thesis:  conducted survey study of all UC Santa Cruz Freshmen 
living on campus; collected 224 surveys theorizing levels of ‘socialized white privilege’ based on 
comparing demographic information to responses on various proposals for ‘reparations’

Publications
Fall 2006,”Waves of Collaboration: The Future of Organizing,” published online, Transcommunal 
Cooperation News, ed. Dr. John Brown Childs. http://transcommunality.org/articles/
collaboration/collaboration_1.html

Campus Involvement/Committee Work
2005-2006: on the student/alumni-organizing team for the accredited ‘Education for 
Sustainable Living Program’ at UC Santa Cruz; collaborated with faculty; built curriculum and 
activities within institutional accreditation standards
2002-2005: co-facilitated Kresge college organizational networking group at UC Santa Cruz; 
involved in Kresge Community Newsletter; connected classroom discourse on ‘Power and 
Representation’ to community organizing and Kresge College community events
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3.  Course Syllabus:  ENG 114 at San Francisco State University, Fall 2015
ENGLISH 114-04:  “What is Academic Reading and Writing?”      
Entering the Conversation as Members of an Academic Community
______________________________________________________________________
Fall Semester, 2015 Instructor: Dan Curtis-Cummins
Course Meets: Mon, Wed, Fri: 8:10-9:00am Contact:  dcc123@mail.sfsu.edu; 707-486-4156
Location: HUM 119 Office Hour: HUM 128,  Wed. 9:00 am and appt.
Course Website: access via iLearn Mailbox: TBA

Course Description 
This course is about defining who we are as readers and writers as we enter the university, through 
critical interactions with diverse language.   The goal of this course is to critically engage you with 
different forms of academic writing, to give you choices in how you develop as academic writers.  Our 
central challenge over the semester will be to collaboratively define academic writing in diverse new 
ways as you individually negotiate your written voice with the standards of the university — representing 
a recurring theme of life I like to think of as the balance between self and society.  Ultimately, we will 
discuss how we all experience reading and writing in different ways and for different purposes with 
regard to our academic identities, as we enter an academic ‘conversation’ about diversity, knowledge, and 
writing in and for the university.

In this course you will: 
Write daily in ‘quick-writes’ to practice ‘idea drafting’ and narrative writing. 
Choose one full length novel from the selection below and interact online and in-class through 
Book Clubs; prepare a Book Club ‘share’ about the group and individual reading process with your 
group to present in the last week of class.
Engage in effective reading strategies with interesting texts and critically discuss them with peers. 
ALL weekly readings and Book Club page goals will require ‘annotation blogs’ (like ‘double-entry 
journals’) prior to course meetings to preface discussion questions and reactions to the reading.
Think critically about your reading and writing processes through constant reflection in daily quick 
writes, book club blogs, and required post-unit reflections for each major assignment.  Reflecting 
on ‘how you read and write’ is the ‘metacognitive’ focus of this course
Develop ‘rhetorical awareness’ of a writer’s purpose, genre, & audience in your reading processes, 
and use this awareness critically in your own writing process.
Practice research skills that draw from multiple and diverse sources, including personal experience 
(narrative), interviews, library research, and online research methods; read a variety of texts from 
fiction to academic research articles, and effectively use those texts to support arguments in your 
writing. 
Prepare and revise three drafts of four major essays by their due dates, in order to benefit from the 
peer revision focus of this course.  This is required: your final portfolio grade will depend on having 
all drafts completed by the day of the peer revision workshops and fully participating in the 
workshops with your peers, using the provided ‘peer revision sheets’ as guides. 
Revise, revise, revise!  All four major writing assignments and the ‘in-class’ essay will be evaluated in 
a final portfolio, which means you will have the opportunity to revise any essay for your portfolio 
based on your peer revision group process, my written comments, and your individual editing 
strategies.

Course Texts 
1.  They Say/I Say, 3rd Ed., Graff & Birkenstein, 2014 (SFSU Bookstore or Amazon) 
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2. selections of From Inquiry to Academic Writing, 2nd Ed., Greene & Lidinsky, 2011/2012 (iLearn)
3. selected scholarly essays for weekly discussion of course themes (iLearn)

3.  One of the following Book Club choices: 
The Brief  Wondrous Life of Oscar Wao, by Junot Diaz
Ishmael, by Daniel Quinn
Ireland, by Frank Delaney 
Their Eyes Were Watching God, by Zora Neale Hurston
The Hundred Secret Senses, by Amy Tan
Go Tell it on the Mountain, by James Baldwin

Grade Breakdown 
        Final portfolio: 

10% each:  4 revised ‘portfolio draft’ essays, posted to blog in final portfolio
(aggregate evaluation from teacher drafts, all including: 

• submitted ‘teacher’ draft by due date with original evaluation
• proofreading draft with ‘proofreading’ peer revision guides from group
• idea drafts with ‘idea draft’ KWL+ peer revision guides from group)

10% Essay #5: in-class reflection essay and outline; aggregate with portfolio draft
15% Blogs: Post-Unit reflections/cover letters (4) and weekly reading annotation blogs
15% Book Club blogs (5) and presentation 
20% daily quickwrites/attendance, ‘presence,’ and active participation

Course Policies 
Attendance in this discussion-based course is essential for your learning and maintenance of the 
overall classroom community.  You may miss a maximum of 4 class sessions, after which your 
attendance grade will be lowered by 2 percentage points for each absence.  Unexcused absences on 
peer revision days will also affect your Essay grade (submitted teacher drafts must contain all rough 
drafts with peer group members’ comments on peer revision sheets).
Late Work will impact your peer response group’s ability to participate in the revision process, 
which is an emphasis in this course.  Your revision portion of the Essay grade, as well as overall points 
possible will be lowered for late work.  
Plagiarism is not acceptable and will result in an ‘unacceptable’ paper that will not count towards 
your portfolio grade.  Always ask a tutor or myself if you are unsure of how to cite a source or are 
unsure whether a source is valid for academic work.  For more information, see the “College of 
Humanities Plagiarism Resources” web site: www.sfsu.edu/~collhum/plagiarism.html.
Tutoring is available free of cost through the English Tutoring Center (ETC) in HUM 480 and the 
Learning Assistance Center (LAC) in HSS 348.  Drop-in and/or Weekly meetings for credit available. 
Talk with me or contact their offices for more information. 
Headphones are not allowed in class.  Cell phones can be used for academic purposes only. 
Appropriate accommodations will be made for any student requiring them, through myself and 
resources provided by the Disability Resource Center located in the Student Services Building, or 
contact by telephone at 338-2472 and email at dprc@sfsu.edu.
SF State fosters a campus free of sexual violence including sexual harassment, domestic violence, 
dating violence, stalking, and/or any form of sex or gender discrimination. If you disclose a personal 
experience as an SF State student, the course instructor is required to notify the Dean of Students. 
To disclose any such violence confidentially, contact:  The SAFE Place - (415) 338-2208; http://
www.sfsu.edu/~safe_plc/  Counseling and Psychological Services Center - (415) 338-2208; http://
psyservs.sfsu.edu/ For more information on your rights and available resources: http://titleix.sfsu.edu 
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Other Course Policies will be created and agreed upon by the class participants in the first week of class

English 114 Student Learning Outcomes 
After completion of SFSU’s Written English Communication 1 requirement, students will be able to:

1. read actively and effectively and use information acquired from readings, research and other sources 
critically in their own writing;

2. use writing processes and strategies for generating, revising, editing, and proofreading their work; 
collaborate with others during the writing process, developing ways to offer constructive criticism 
and accept the criticism of others;

3. reflect on their reading and writing processes as an avenue to achieving greater control of these 
processes and increased effectiveness as readers and writers;

4. demonstrate a basic familiarity with rhetorical conventions, composing effective expository prose 
with regard to purpose, audience and genre;

5. create and apply a research plan to locate, use and evaluate information from a variety of sources, 
including library resources;

6. use evidence and analysis to successfully support the central purpose of their writing; demonstrate 
ethical conduct in their writing and the appropriate use and citation of the works of others;

7. develop knowledge of genre conventions ranging from structure and paragraphing to tone and 
mechanics; control such surface features as syntax, grammar, punctuation, and spelling;

8. gain and use knowledge of the academic community to support their development as learners, 
readers and writers.

Major Assignment Descriptions 
Essay 1:  Who are you as a Writer?:  Language and Literacy Narrative

This essay asks you to reflect on the essential question:  What is your relationship to language, 
reading and/or writing?  Through the process of preparing, drafting, and revising this essay, I will ask you 
to reflect on your ‘home’ experiences with language, your educational experiences with reading and 
writing before college, your how your personal practices of reading and writing have evolved outside of 
school, including any alternative types of ‘reading and writing’ you do in the world (online, in social media, 
spoken word, poetry, and/or hip hop).  3-5 pages double spaced.   

Essay 2:  Who are you as a Reader?:  Rhetorical Reading of Diverse Texts through Difficulty Paper
 Regardless of skill level or education, all readers experience difficulty in the reading process, 
especially with texts written in unfamiliar or diverse forms of English (including academic English).  This 
essay asks you to critically reflect on your process of reading a diverse, yet academic text assigned for 
this course, and by ‘reading through writing’ and ‘writing through reading’, develop strategies to question 
the text and work through these questions to understand its overall meaning and rhetorical structure.  
Your essay will situate you as a critical, questioning reader in the context of the academic genre, 
audience, and purpose of the text as you choose passages that raised ‘difficulty’ for you and analyze them 
for their rhetorical appeals in the context of the overall message or thesis.  

You will be asked to choose one of the articles assigned for this unit and identify 2-3 locations in 
the text where you were confused, perplexed, intrigued, and/or surprised by the prose.  What made the 
language or prose difficult to understand, and what strategies we discussed in class helped you get 
through it?  Why did the author make those rhetorical moves, and for who?  What was the effect on you 
as a reader, or how did it make you feel?  Finally, what makes it academic, if at all, in your opinion?  4-6 
pages double spaced.  
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Essay 3:  What is the Nature of an Academic Conversation?: Academic Inquiry/Research Paper.
 This essay asks you to choose a topic related to language, academic writing, and/or education 
that is important to you, and put them in conversation with each other and yourself  Consider the 
questions that have come up for you so far in our readings and discussions about education, diversity, 
language and identity and what larger societal/educational issues or implications they bring up.  We will 
work together to synthesize these questions into a directed inquiry question that connects the 
essential question of ‘what’s language got to do with academic reading and writing’ to larger educational 
and/or societal issues of diversity and social justice; this inquiry question will guide your research 
process.  We will brainstorm many possible topics in class. 

For this essay you will begin by researching to find 3-5 academic articles outside of the course 
texts, and summarize their arguments as if they were in a ‘conversation,’ following a They Say/I Say model 
that puts you in the conversation as well.  Be sure to consider counter-arguments to your argument. 
From this synthesis of the articles you find in addition to course texts (if applicable), conclude your essay 
by returning to your inquiry question, re-evaluating why it is important for society or social justice, and 
posing any new questions your research process brought up.  5-7 pages double spaced;  MLA or APA 
format required.

Essay 4:  How do Human Voices add to the Academic Conversation?:  Interview Project
 For Essay 4, we will bridge the Research Paper with the Revision Unit by revising and 
expanding Essay 3 with human voices, through an interview with faculty at SFSU that you know, 
locate, and/or contact to further your research.  Through “primary source” research methods of 
conducting interviews, you will add a first hand account to the conversation you started in Essay 
3, using your Inquiry question and initial research as the driving force and main focus of your 
interview.  How do human voices, ‘read’ as a source text, add to the conversation about language, 
standardized English, ‘academic writing,’ etc.?  Is there a grey area, or complexity in the argument beyond 
what you discovered in your library research?  And most importantly for this essay, how does the 
interview process expand your opinion or stance on your topic, as well as the larger ‘So What’ for 
society?  

You will formulate several interview questions based on your research, and for your essay focus 
on 3-4 responses from your that you found most interesting or compelling for your own argument.  Your 
essay must use support from your interview notes, transcriptions, and quotes, integrated into the 
‘conversation’ that you started in Unit 3 in rhetorically effective ways.  7-10 pages total Essay 3/4; MLA 
or  APA format required, including academic citation of your informant.

Essay 5 (in class):  What is Academic Writing?: Course Synthesis and Reflection
 For this essay, you will practice timed writing to prepare you for situations in which you will 
need to draw on these strategies in your academic career and beyond.  However, this essay will be 
evaluated with consideration of the time limits and you will have a choice to revise your essay if you 
desire to do so.  Essentially, you will be asked to use your portfolio and a prepared outline to a.) 
synthesize how your definition of ‘academic reading and writing’ has developed over the semester, and 
b.) reflect on how this definition has helped you develop as an academic reader and writer.  Or, 
essentially, how does your development over the course of the semester reflect your concept of 
academic reading and writing?  And what’s language got to do with it?  We will brainstorm this and other 
guiding questions and prepare heavily for this essay.   
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Course Calendar
Week Major activities Important due dates

1
8/24-
8/28

UNIT ONE:  Who are you as a writer? 
FOCUS:  defining college writing

Mon:  name game, intro course
Wed: class discussion: writing as ‘conversation’ (They Say/I 
Say and ‘From Inquiry’ discussion)
create course guidelines/guidelines for ‘responding’ to 
each others’ writing ‘as a reader’
intro iLearn site and individual blogs/teacher blog
Fri:  discuss From Inquiry p. 29-32; annotation & blogs 
Community Building activity and BOOK CLUB sign-up

by 8/26 read From Inquiry p. 1-14; They 
Say/I Say Introduction
by 8/28: read/annotate From Inquiry 
29-32
by 8/28: set up blog on ‘blogger’
by 8/31: read and annotate ‘literacy 
narrative’ essays with annotation blogs
by 9/2: get Book Club novels 

2
8/31-
9/4

FOCUS:  language and literacy narratives
Mon: Assign Essay 1 
Mon/Wed: discuss ‘literacy narrative’ essays (X, Tan, Lu) 
and connect to Essay 1
Wed: brainstorm/discuss questions about Essay 1
Fri:  idea draft peer revision workshop
Book Club Meeting to set page goals

9/3 9AM: post ‘idea draft’ of Essay 1to 
blog; respond to group’s drafts with 
’KWL+ revision sheets’
by 9/9: read Ch. 8 of They Say/I Say
by 9/9: read first 10 pages of Book Club 
novel and write ‘prediction’ blog
by 9/11: revise/expand Essay 1 and bring 
group copies

3
9/7-
9/11

FOCUS:  revision and proofreading of Assignment 1
Mon: LABOR DAY
Wed:  grammar lesson/workshop: verb tense, 
SVA,sentence boundaries; They Say/I Say Chapter 8 
discussion on transitions
BOOK CLUB: book club meeting #1 on blog #1
Fri: proofreading peer revision workshops: bring 3 copies

by 9/14: Essay 1 due with all peer 
revision sheets 
by 9/14: post Unit 1 blog reflection
by 9/14: read From Inquiry p. 32-46, 241 
and annotate with annotation blogs

4
9/14-
9/18

UNIT TWO:   Who are you as a reader? 
FOCUS: Rhetorical Features of Diverse Texts

Mon:  visual rhetorical analysis (p. 241); “Broken English” 
Wed: discuss From Inquiry p. 32-46, 241; lesson on 
rhetorical awareness, brainstorm critical and rhetorical 
reading strategies
Fri: jigsaw discussion of Anzaldua and Young; Essay 2

by 9/18:  read and annotate Anzaldua 
and Young with annotation blogs
by 9/21: annotate Difficulty Paper; 
annotate Essay 2 Assignment Sheet; 
bring annotations Monday

5
9/21-
9/25

FOCUS: Rhetorical Analysis; Difficulty Papers
Mon:  Anzaldua and Young continued
Wed: group workshop/brainstorm Essay 2
’Fri:  discuss Chapter 9 from They Say/I Say on 
colloquialisms
HW: Book Club first page goal and Blog 2 due 9/29 with 
one sentence comment to each group members’ post

by 9/25, read and annotate Ch. 9 from 
They Say/I Say
on 9/27 post ‘idea draft’ of Assignment 
1to blog
by 9/28:  respond to group’s drafts with 
’KWL+ revision sheets’
by 10/2: revise/expand Essay 2 and bring 
3 copies 

6
9/28-
10/2

FOCUS: revision and proofreading Assignment 2
Mon: idea draft’ workshop of Assignment 2
Wed: revision lesson; review of narrative genres so far; 
Sentence level review; ‘grammar for meaning’ discussion
Wed:  BOOK CLUB meeting #2 on Blog 2
Fri: proofreading workshop Essay 2

by 9/30: read From Inquiry pg. 14, pgs. 
273-294 & annotation blog
10/5: Essay 2 packet due 
9/27: BOOK CLUB blog 2 due with 
comments to group blogs
10/5: Essay 2 due; Unit 2 blog reflection 
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7
10/5-
10/9

UNIT THREE: Entering an Academic Conversation 
FOCUS: They Say/I Say
Mon.: Assign Essay 3; video/discussion; brainstorm topics
Wed:  jigsaw discussion of Kinloch, Zorn and Fish: How are 
they in ‘conversation’ with all articles read so far? discuss
Fri: discuss  They Say/I Say Chapter 1-3; From Inquiry 
74-89 on ‘Research Questions’

[skim From Inquiry p. 99-120, 247-272]
10/7: read Kinloch, Zorn, & Fish with 
annotation blogs
by 10/9: read They Say/I Say Ch. 1-3; 
From Inquiry 74-89, and annotation blog
By 10/12: choose topic and bring draft 
inquiry question
By 10/14: read From Inquiry p. 120-138; 
Fieldworking p. 39-40 & annotation blog

8
10/12

-
10/16

FOCUS:  Developing Inquiry/Research Questions
Mon: share draft inquiry question in small workshop 
Wed:discuss From Inquiry 120-138; Fieldworking p. 39-40 
and 140-142; discuss MLA/APA format guidelines
Fri:  online/library research day in HUM 403

by 10/19: read They Say/I Say Chs. 4-7 
by 10/19: bring draft research outline

9
10/19

-
10/23

FOCUS:  Outlining, Thesis, revision of Essay 3
Mon: discuss They Say/I Say 4-7; model Essay development 
using They Say/I Say template overhead [with SRTOL]
Mon/Wed: outline and thesis workshop; in-class work
Fri: Essay 3 ’Idea Draft’ workshops with blog guides

10/22 pm: post idea draft of Essay 3
by 10/23: respond to group with KWL+ 
revision workshop guides
by 10/28: revise Essay 3 w/ group copies
by 10/30: BOOK CLUB blog & comment

10
10/26

-
10/30

FOCUS:  Reflecting on the research process
Mon: individual conference day-midterm check-in
Wed: Essay 3 ‘proofreading’ workshop with group copies
Fri:  grammar workshop, grammar discussion for meaning
preview Interview process and as a class, mock email 
outreach; mock recording and playback/equipment check
Fri: Book Club meeting #3 on blog 3

11/2: Essay 3 packet due 
by 11/2: read and annotate Fieldworking 
p. 219-244 with annotation blog
by 11/4: ALL read Entrevistas p. 1-14
CHOOSE one other Anzaldua interview 
with annotation blog: include 3 draft 
interview questions

11
11/2-
11/6

UNIT FOUR: Engaging with SFSU Faculty 
FOCUS:  What can we learn from human voices?
Mon: Interview video activity; Fieldworking discussion
Wed: jigsaw discussion of Anzaldua interviews
Fri: Interview day; no class

by 11/2, CC’d interview email to me
11/9 read Fieldworking p. 305-307
11/11 pm: post interview notes, 
transcriptions to blog; respond to group

12
11/9-
11/13

FOCUS: Revision of Essay 3, Interview write-up
Mon: discussion of interview, transcribing, Fieldworking; 
mock interview write-up with Smitherman interview
Wed: Veteran’s Day, no class: idea draft workshop online 
Fri: in-class work on transcribing; interview write-up.

11/11: idea draft online workshop
11/13: bring interviews to work on
11/20: Essay 3.5 due

13
11/16

-
11/20
_____

Fall 
Break

UNIT FIVE: ‘Metacognition’ and Mega-Reflections 
FOCUS: Long Term Revisions; Portfolio Preview
Mon:  Portfolio Review; Preview Rest of Semester 
Wed: Essay 3.5 Revision Workshop (read silently)
Fri:  HUM 403; Essay 3.5 packet due; discuss 
‘Metacognition’; Essay 5 discussion of ‘Central Themes’; 
post Essay 1 and 2 to blog and group peer response plan 

11/18 Proofreading Workshop w/ copies 
11/20: Essay 3.5 due
Fall Recess Radar: revise/post Essay 1 
and 2; groups respond ‘as a reader’
12/1: blog post draft outline/practice 
essay for in-class essay #5
11/29: BOOK CLUB: finish book, Blog 4

14
11/30

-
12/4

FOCUS: Outlines; Portfolio as Source Text 
Mon: BOOK CLUB meeting #4; plan Book Club Share
Wed: Essay 5 Outline workshop/in-class work
Fri: HUM 403:  Essay 5 in-class Mega-Practice Write

12/2: print group copies of Outline draft
12/4 In-class Essay 5

15
12/7-
12/11

Mon/Wed:  BOOK CLUB shares/presentations
Fri: Course Endings: Theme for English B annotation 
activity and Course Theme wrap-up

12/7-12/9: Book Club Shares 
12/18: Last day to post Portfolio to blog
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A.  Map of SLOs tied to Classroom Practices and Assignments; FYC: ENG 114-04, Dan Curtis-Cummins

Learning Outcome How we will Practice This Assignments that Demonstrate 

read actively and 
effectively and 
use information 
acquired from 
readings, research 
and other sources 
critically in their 
own writing

o Learn and practice varied and 
specific annotation strategies 
from Week 1; both to prepare 
for discussion with others and 
to outline  pre-writing strategies 

o Practice rhetorical reading and 
writing in Unit 2 

o Practice discussing our own 
ideas alongside the ideas of 
others (including other authors)

o Weekly annotation blogs 
o Difficulty Paper; 

Rhetorical Reading in 
Unit 2 

o Essay 2-5 require 
quoting from sources 

o Book Clubs, journals to 
reflect on personal 
reading processes

use writing 
processes and 
strategies for 
generating, 
revising, editing, 
and proofreading 
their work;

o Group brainstorming/scaffolded 
idea generation 

o lessons on revising and editing 
strategies 

o Practice group focus error 
analysis (based on grammar 
lessons) and individual error 
analysis towards end of 
semester

o 3 initial drafts of each 
Essay; more revision for 
portfolio if desired 

o Scaffolded proofreading 
drafts and individual 
error analysis 

o Portfolio Unit, major 
holistic revision 
strategies

collaborate with 
others during the 
writing process, 
developing ways 
to offer 
constructive 
criticism and 
accept the 
criticism of 
others

o Learn and practice effective 
peer review over two major 
stages of writing process: idea 
drafting and proofreading 
(sentence level) drafting 

o Practice prioritizing and 
implementing feedback from 
others based on specific peer 
group focus 

o Many opportunities for teacher 
conferencing; drop-in tutor 
hours encouraged

o 3-stage peer revision 
process for first four 
essays; scaffolded with 
peer revision sheets 
(KWL+ adapted to 
revision process) to 
guide workshops 

o required Unit reflections 
which discuss revision 
decisions
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reflect on their 
reading and 
writing processes 
as an avenue to 
achieving greater 
control of these 
processes and 
increased 
effectiveness as 
readers and 
writers

o Use writing to reflect on 
strengths and challenges for 
reading and writing 

o Regular teaching reflection with 
students on course process 

o Engagement with each other’s 
revision process 

o Use reflective writing to 
describe growth or progress 
throughout the course/at the 
term’s end

o Annotation blogs/ 
Double-entry journals 

o Revision Sheet 
reflection on editing/
peer revision processes 

o certain daily quickwrite 
prompts 

o required Unit reflections 
o Book Club blogs 
o In-class Essay 5

demonstrate a 
basic familiarity 
with rhetorical 
conventions, 
composing 
effective 
expository prose 
with regard to 
purpose, audience 
and genre

o Practice identifying purpose, 
audience, and genre in our own 
writing and the writing of 
others, beginning in Unit 2 

o Assign prompts using different 
genres, for various purposes 
and audiences 

o Practice revising writing to 
better align with purpose, 
genre, and audience, 
specifically addressed in Unit 5 
major revisions

o Rhetorical analysis in 
Unit 2 with letter to a 
past teacher 

o Major writing 
assignments in different 
genres with clear 
purpose and audience 

o Music activities on 
genre and audience

create and apply 
a research plan 
to locate, use 
and evaluate 
information from 
a variety of 
sources, including 
library resources

o Practice finding and evaluating 
research and information 

o focus on engaging new research 
in a ‘conversation’ with course 
texts and personal experience 

o Practice asking research 
questions and answering 
questions using sources 

o scaffolded stages of developing 
inquiry question, finding and 
evaluating sources, outlining, 
thesis development, and 
drafting 

o practice with interview process, 
transcribing, and multiple types 
of research

o Unit 3 Essay and class 
brainstorming, inquiry 
question and outlining 
workshops, and research 
process 

o Unit 4 interview project; 
using interview as a 
primary source based on 
an original inquiry 
question 
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use evidence and 
analysis to 
successfully 
support the 
central purpose of 
their writing; 
demonstrate 
ethical conduct in 
their writing and 
the appropriate 
use and citation 
of the works of 
others

o Learn and practice how to 
analyze author’s intentions for a 
text or claim 

o rhetorically analyze course texts 
for proper citation and 
argument synthesis 

o Learn and practice how to use 
evidence effectively to make an 
argument 

o Practice effective, ethical 
citation of sources 

o discussion/focus of narrative 
writing and original voice; 
entering a conversation

o Unit 3 and 4 original 
research essays; 
argumentative writing 

o Scaffolded MLA and 
APA review/workshop 
in Unit 3; review of 
online MLA/APA 
formatting resources

develop 
knowledge of 
genre 
conventions 
ranging from 
structure and 
paragraphing to 
tone and 
mechanics; 
control such 
surface features 
as syntax, 
grammar, 
punctuation, and 
spelling

o Practice writing in multiple 
situations and purposes, from 
daily narrative ‘practice’ writes, 
annotation blogs, formal essays, 
formal essay ‘letters,’ unit 
process and strategy reflections. 

o Practice paragraph and 
organizational strategies for 
composing and revising, from 
idea draft stage to proofreading 
draft to final, then for further 
revising if desired. 

o Gain confidence in writing and 
proofreading to present 
polished, effective text, through 
multiple scaffolded drafting 
processes 

o specific grammar and rhetoric 
lessons per unit and Essay 

o focus on building individual 
error analysis

o Informal writing 
exercises; daily 
‘practice’ writes 

o Individual error analysis 
Essay 4 and 5 

o Major essays across 
genres, from narrative to 
rhetorical analysis to 
research to 
argumentative position 
paper on chosen topics 

o Portfolios
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gain and use 
knowledge of the 
academic 
community to 
support their 
development as 
learners, readers 
and writers 

o treat students as co-facilitators 
(collective course guidelines) 
and members of the academic 
community 

o Learn the resources available to 
you (including tutoring, the 
library, etc.) from Day 1 

o Practice working with other 
students to learn 

o Maintain same Book Club 
groups over semester 

o Maintain same peer revision 
groups over semester 

o Group work/discussion 
o Peer review workshops 
o Collaborative Book Club 

project 
o College-student focused 

reflections 
o Panel discussion in Unit 

4 with academic faculty
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B.  Permission to Use Student Work Form
Permission to Use Student Work  
Dear Student, 

To aid in the collaborative nature of this course and promote collaborative learning and teaching in the 
future, I am asking your permission to use examples of the writing you do this semester, completely 
anonymously, in any or all of the following ways: 

• I may make copies or transparencies of your work to use as an example during a class lesson, 
either in this semester or in a future semester.

• I may use your work as an example in a Course Reader or a textbook sometime in the future.
• I may use your work as a model assignment on the course website.
• I may quote a passage of your writing anonymously in a conference paper or article in a 

professional research journal.
• It is possible I will not use your work at all, even if you grant me permission.

Of course, you are free to choose not to grant me permission to use your work anonymously, which in 
no way will affect your grade in this course.  If you choose to allow me to use your writing for teaching 
models or research, please indicate so accordingly and sign the form in the space below.  If you change 
your mind at any time during the semester, you may print and sign a new form at any time and for any or 
all assignments, indicating your change of heart at any point before the semester is over.

Thank you for your collaboration!

Dan Curtis-Cummins

Student Consent Form and Information Sheet 
To:  Dan Curtis-Cummins, Instructor 
ENG 114:  Section 4
Fall 2015

You DO have my permission to anonymously use my writing from this course as an example in future 
writing courses, teaching workshops, professional publications and research, and/or Course Readers and 
textbooks.

Student’s Printed Name and Email:  __________________________________________

Student Signature: _________________________________________Date:  ________________

Peer Revision Group Name and Members: _____________________________________________ 

_____________________________________________________________________________

Self-Reported Demographic Information (for research purposes; optional)
Race/Ethnicity: ___________________________
Gender: ___________________________
Primary (home) language: __________________________
Any other languages spoken: __________________________
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4.  Assignments
Essay #1: ‘Your Relationship to Language’

Personal Narrative Assignment

Format:  3-5 pages, 12-point font, double spaced, one-inch margins

Readings, Literacy Narrative models:
• Malcolm X “Learning to Read”
• Amy Tan, “Mother Tongue”
• Ming-zhan Lu, “From Silence to Words: Writing as Struggle”

This course is primarily about the ways we use language in the university in personal, public, academic, 
and sometimes controversial ways.  As an introduction to our study of language diversity, the first 
assignment asks you to reflect on the ways language has shaped your identity, experiences, reading and 
writing practices, and background knowledge in general.  We use language differently at home than at 
school, with friends than with parents, with our teachers than with the President.  Some people are 
singers, poets, essayists, rappers; some people are loud, some people are soft-spoken, both verbally and 
on paper.  This narrative writing assignment is a chance for you to analyze how your language practices 
have been shaped by your experiences inside and outside of school, and what that means for you as a 
first year university student.

Prompt:
How would you describe your language practices as experienced through writing, both inside and 
outside of school?  What educational experiences have shaped your language use in your writing?  What 
personal and/or community experiences have shaped your language use, spoken word, creative writing, 
and/or academic writing? 

Additional Questions to Consider (focus on one or two!):
• Was there a major event or events that stand out for you in your experiences with literacy?
• How would you define your high school writing experiences, and other uses of language in 

your life as an adolescent? 
• How do you use language for different purposes in different social situations, or different 

“discourse communities”? What is the role of social media in shaping your language use?
• What is the role of a college writer, or how will you approach academic writing?  

This essay should be an honest reflection of your experiences and expectations, therefore there is no 
right answer.  However, to make your ideas complex and connect them to larger issues, you should think 
about language as a social force that shapes our thinking, as well as a way for us to express our identities, 
argue for personal and social causes, and shape our communities.  There will be two drafts due for peer 
response, giving you ample time to discuss your experiences, collaboratively generate ideas as you share 
your narratives, and reflect on the consequences of your language use (what will your writing DO?).  In 
this essay, you should also consider your audience: how do you want to represent your ‘college’ self 
through your language in this personal narrative?

Due Dates:  
• by 9/3 @9am: post Idea Draft to blog; print one copy for class 9/4 
• by 9/4 class: respond to group’s draft online with Peer Revision sheets  
• by 9/11 class: revise/expand and print 4 copies for in-class Proofreading Workshop 
• Monday 9/14: Final with all drafts and Peer Revision sheets due 
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Essay #2: Writers’ Moves and Readers’ Struggles:  
Rhetorical Analysis through Difficulty Paper

Format:  4-6 pages, 12-point font, double spaced, one-inch margins
Readings: From Inquiry pg. 32-46, 241 on ‘Rhetorical Analysis’

• Gloria Anzaldua, “How to Tame a Wild Tongue” (From Inquiry, p. 373-382) 

• Vershawn Young, “Should Writers Use They Own English?” 

So far we have explored our relationship to language in our personal, family, and school ‘Discourse 
Communities.’  We have practiced low stakes ‘idea drafting’ and practice writing, writing and annotating 
on a public blog platform, and other academic writing that you may not be used to.  For this unit we are 
practicing critical reading strategies of two articles that use language in diverse ways to continue our 
conversation of ‘what is academic writing.’  

Essay #2 asks you to enter this conversation as a reader, and embrace reading as the struggle it can often 
be in academic contexts.  Because I ask you to reflect on your experience as a reader, this essay bridges the 
narrative genre with the academic analysis of a text; it is still a type of ‘story’ about your experience, but 
a specific experience with a specific text and at a specific time in your academic life - as a first-year 
college student in your fifth week of school.  Moreover, this assignment contains elements of a narrative 
difficulty paper and a rhetorical analysis as you combine a reflection of how you read the text and what it did 
to you (narrative), with an analysis of how and why the author made the moves that affected you as a reader 
(rhetorical analysis).    

In essence, I am asking you to connect your experiences of difficulty as you read (involving a reflection of 
your own linguistic background as it relates to your reading), to the various ‘moves’ the author made 
with their language that impacted your reading experience.

Prompt:  Through a close reading of your chosen text, discuss how your experience of reading through 
difficulty and the rhetorical moves made by the author model an academic conversation between you and 
the author.

• Choose either How to Tame a Wild Tongue or Should Writers Use They Own English?
• Identify 2-3 passages in the text where you were confused, perplexed, intrigued, surprised, and/or 

‘thrown off ’ or moved by the language or how it was used.  
• What made the language or prose difficult to understand, and what strategies did you use to get 

through it?  
• Analyze the language for its rhetorical appeals of pathos, ethos, logos. 

• Why did the author make those rhetorical moves in the 2-3 passages?
• For what audience?  Who is the author trying to persuade in their argument?
• How did the language make you feel (in that passage and holistically)?  Do you think that was the 

author’s intended effect?
• Did the language affect the overall meaning of the text for you, and in what ways? 
• Finally, relating back to the course theme: is the writing style academic, in your opinion, and why 

or why not?  
By developing strategies to both read through difficulty and recognize the rhetorical moves writers make with 
their language (constructing an argument to a certain audience, with a clear purpose, and with intended 
rhetorical effects), we can begin to fully enter into an academic conversation with other scholars, asking questions 
of unfamiliar authors and texts, and responding with intentional rhetorical choices in our own writing.
Due Dates: refer to syllabus
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Essay #3: Bringing an Academic Conversation Together through Inquiry 
The Research Paper

Format:  5-7 pages, 12-point font, double spaced, one-inch margins; MLA or APA format required
Readings:   They Say/I Say Chapters 1-7

• From Inquiry to Academic Writing pgs. 74-89, 120-138
• Geneva Smitherman: “Students’ Right to Their Own Language”:  A Retrospective
• Jeff Zorn: “Students’ Right to Their Own Language”: A Counter-Argument
• Stanley Fish blog: “What Should Colleges Teach? Part 3”

 
So far this semester, we have explored our personal relationships to language, reading and 

writing, and bridged personal narrative to our ‘readings’ of diverse academic texts in Essay #2.  Now we 
are entering conversations happening in the academic community; for example, the ‘conversation’ 
between Smitherman, Zorn, and Fish (and Young, and others)…on the issue of…

For this essay, you will choose a topic related to our class discourse on language, education, 
and/or academic writing and add to our collective knowledge through a personally motivated inquiry and 
independent research.  Through structured in-class activities and readings, you will: 

• Develop a detailed inquiry question.  Your Inquiry question should be personally relevant, 
relevant to the course, and debatable (there must be many stakeholders in the issues in order to 
have a fruitful ‘conversation.’)

• From your inquiry question, develop a ‘working thesis’ that will motivate your research.  Your 
thesis may change through the process, but what you search for will be guided by your initial stance, 
or argument: I Say/They Say/I Say.

• Develop a research plan based on seeking multiple perspectives on your inquiry question, initially  
considering all stakeholders for your issue.

• Learn and practice research skills based on the SFSU library resources.  You will find multiple 
potential contributors to your conversation, evaluate them, and choose at least 3 published 
sources for the quality of their argument and level of support for your inquiry and thesis.

• Following basic They Say/I Say models, you will draft an outline from your research findings, and 
use what ‘they say’ to support what ‘you say,’ structuring a solid argument to support your thesis. 

• Throughout the process of this essay, keep an academic audience in mind: choose a topic that will 
have relevance in the academic community; establish the background of the conversation you are 
entering for your reader; and think about how your paper will add new information, new 
perspectives, and contribute new knowledge to the academic community you are writing within.  

• In essence, you will be writing yourself into an existing conversation, using your research process 
to take a well-informed stance on your issue.  Further, you will extend this inquiry into Unit 4, 
where you will interview a faculty member to involve them in the conversation you begin here.

This essay is an introduction to the most common type of academic writing you will do in your college career.  
However, it comes third in the course for a reason, after we have been developing personalized academic voices 
and defining academic writing in new ways to help you broaden the possibilities of your academic voice within 
formal academic genres. 

• Draft Inquiry Question: Monday 10/12
• Draft Outline: Monday 10/19 
• Idea Draft: workshop Friday 10/23; 3 copies printed and post on blog
• Proofreading Draft: Wednesday 10/28
• Teacher Draft: Monday 11/2
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Essay #4:  Adding Human Voices to the ‘Conversation’ 
The Interview Project

Format:  2-3 pages, expanded in Essay #3; MLA or APA punctuation, format, margins, font size, etc. required
Readings:  

• Fieldworking p. 219-243: ‘Researching People’ (2 PDFs on iLearn)
• Entrevistas/Interviews p. 1-22 and One additional Anzaldúa interview of your choice
• Fieldworking p. 305-307:  ‘Fieldwriting: Dialogue on the Page’ 

For Essay #4, we will be bridging the Research Paper with the Revision Unit by expanding Essay #3 with 
human voices.  Through “primary source” research methods of conducting interviews, you will add a first 
hand account to the conversation you started in Essay #3, using your Inquiry question and initial research 
as the driving force and main focus of your interview.  We will take the following steps together as a class 
to discover how to do this important type of research and writing:

• Based on your inquiry question, you will browse department faculty biographies at SFSU to find faculty 
who might have something interesting to say about your research question.  

• To make initial contact, you should send a brief, professional email to this person (or potential people) 
introducing the project and asking to schedule a 15-20 minute interview at a convenient time and place 
for them.  You must CC this email to me.

• You should plan on recording the interview.  You can check out recording equipment from the library 
or use your phone to record the interview (‘Voice Memos’ on iPhone).  

• Listen to the interview several times and transcribe significant quotes from the interview.  You will 
workshop these transcriptions with your group and include them with your draft.

• Using your transcriptions as your primary, ‘raw’ source, you will incorporate what ‘they said’ into your 
research outline alongside the textual secondary sources you found.  Does the person you interviewed 
agree, disagree, or say, ‘OK, but…’ to the other authors you put into conversation? (They Say Ch. 4)

• Using Essay #3 and my comments on your teacher draft, you will revise and expand the conversation 
to include the response of your interviewee to your inquiry question as well as what others have said 
about it.   This will turn into ‘Essay #4.’   

By expanding your Essay #3 in this way, you are moving further into the research methods of academic inquiry 
and original research, and modeling future ‘field research’ where you have the chance to bring entirely new 
knowledge into the academic conversation, into the academic discourse community.  When you move into this 
type of original, primary research, the work you did in Essay #3 is called the ‘Literature Review’ and the interview 
portion makes up the ‘Methods’ and ‘Findings.’  When you put them all in conversation, including yourself, this is 
called the ‘Discussion’ and/or ‘Conclusions,’ both of which include the ‘So What?’, asking: how will your research 
make change in people’s lives?

Important ‘Due’ Dates/Rough Guidelines
• by 11/4:  Initial email contact CC’d to me; go to class or office hours to follow up in person
• 11/4:  Post draft interview questions to blog
• 11/11: Online Idea Draft workshop; respond to group blogs over Veteran’s Day
• 11/17:  post Revised Essay 3 with interview; Respond to group’s blog
• 11/18:  Peer Response Workshop for Expanded Essay #3
• 11/20:  Essay #4 Due; with Essay 3 packet, Interview Notes, transcriptions (with questions); Peer Response 

Sheets from 11/18
Other Materials Checklist:  recording emailed; check off interview notes and transcriptions with final 11/20
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Essay #5:  Who are you as an Academic Reader and Writer? 
Mega Practice Write and ‘Metacognitive’ Reflection

Format:  in-class blog post on December 4, HUM 403
Readings: your own and others’ essays 

We’ve made it to the end of the semester (if you’re reading this)!  It has been a quite a ride, and you 
have all done a lot of hard work and have accomplished more than you may think at this point.  The 
purpose of our work in the end of the semester is to think hard about what you have accomplished and 
what that means for your future.  In the outline to prepare for Essay 5, you will use examples from your 
own writing and unit reflections to show how you have changed, grown, developed an academic voice, 
and started to think like a member of the academic community, which may or may not be focused at SF 
State.

In this course we have all grown through the process of writing daily, reading quite a bit and in different 
‘modes’ (from in class to long term Book Clubs), drafting four major essays, and collaborating with each 
other in class and online through it all:  reading, discussing, brainstorming, outlining, drafting, and revising, 
all the while moving towards a greater goal of academic community membership in Essay 3 and 4.  

Your ‘portfolio’ will be your ‘Source Text’ for this reflection, so preparing your outline for this essay will 
give you a structured way to put your portfolio together for a purpose other than submitting your final 
and best work for this class.  This reflection will also help you think about how this class has (or has not) 
prepared you to not only survive a rigorous college program at SF State, but contribute your growing 
academic perspective and knowledge when you collaborate with others in your field of study.  You will 
learn a lot in your field of study and interact with many diverse forms and types of knowledge; my 
intention in this class has been to give you the confidence and authority to share that knowledge and 
your own broadened perspective through your thinking, writing, and collaboration with others.

So, you will use quotes from your own writing to show where you were and where you are now. Some 
things to consider when preparing your Outline and Central Claim are to: 
• Think about how your attitude about (academic) writing has changed.
• Think about how you have changed as a reader (have you ever annotated a novel before?)
• Think about how interacting with your classmates’ work changed you as a writer.
• Was there a turning point, or an “Ah hah” moment in the semester, or in writing or revising a 

particular essay?  This can be a point to share some detail about your experience from beginning to 
end of the semester.

• What do you see as your role in the academic community of SF State? (what work do you plan to do 
in your major and beyond?  How will academic writing/communication play a part in that role?)

Dates and Evaluation:
• by 11/30:  read and respond ‘as a reader’ to group members’ Essay 1 and 2 (10 points)
• 12/2:        Outline Draft with copies printed for your group (30 points)
• 12/4:        In-class Essay in HUM 403; attendance is mandatory 

• 20 points: clear central claim
• 20 points: effective support from past writing
• 20 points: structure (following outline), sentence boundaries, grammatical clarity

12/18*Portfolio includes the latest revision of Essays 5 through 1, and re-posted Unit Reflections for each essay.*
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F.  Model Essay Scoring Rubric/‘Elements of the Essay’ Tally Sheet

ENG 114-04: What is Academic Writing?
Dan Curtis-Cummins, instructor
Fall 2015

Elements of the Essay Tally (Grading Rubric)
Essay #_________
Student_________
Essay Title___________

_______/10:  Idea Draft with Workshop Guides

_______/10:   Proofreading Draft with Workshop Guides

_______/10:   how you used feedback from group/revision strategies

_______/10:   how you gave feedback to group

_______/10:   controlling theme/central idea/thesis

_______/30:  extent of ideas/development of support that tied to thesis

_______/10:   grammatical clarity of ideas and structure/organization

_______/10:   attention to prompt, assignment sheet, collaborative rubric
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G. Portfolio Guidelines/Course Endings Handout
PORTFOLIO GUIDELINES 

*must be posted to your blog by 12/18 latest.  No exceptions - it’s vacation after that!*
 As we have discussed, the Portfolio for this course is meant to show your best work over the 
semester.  In addition, I have asked you to include the unit-by-unit reflections to show your process as 
you progressed through the semester and developed your academic identities through reading and 
writing.  There has been a considerable amount of revision put into each essay, particularly Essay 3 
which became Essay 4.  Although the revision process is not reflected physically in the portfolio, it is 
within each of your experiences, building skills and strategies to draw on in your future academic 
careers.  Viewing writing as a process of revision will not only to help you represent your best writing self, 
but will make your reading and writing processes more effective and personally rewarding as you 
develop a voice and authority in the academic community, and further as you go out and impact your 
communities.  My vision to inspire critical dialogue and positive change in the world is ultimately why I 
became a writing teacher - it’s not for the pay, I’ll tell you that :) 

The portfolio should be posted as one document, and must contain:  
1. Essay 5: Who Are You as an Academic Reader and Writer? (in class)
2. Unit 4 Reflection
3. Unit 3 Reflection
4. Essay 4:  What does it mean to be part of an Academic Conversation? 

(as it was revised and expanded from Essay 3; do not post Essay 3)
5. Unit 2 Reflection
6. Essay 2:   Writers’ Moves and Readers’ Struggles: Letter to an English Teacher
7. Unit 1 Reflection
8. Essay 1:  Your Relationship to Language

The order in which you choose to present your work is somewhat up to you, but I would like to 
see Essay 5 at the top of the post to introduce the portfolio to the reader.  The order above seems logical 
to me, but as long as you are making conscious rhetorical choices in how you sequence your work (and it is 
not random), structure your portfolio as you wish, with each piece of work labeled clearly. 
 The portfolio evaluation is based on a more holistic, end-product point breakdown for each essay.  The 
Portfolio Drafts will be averaged with the original Teacher Draft evaluation, which emphasized process and revision, 
to make up 50% of your final evaluation for this course.

To be completely clear in my expectations, each essay will be evaluated as follows: 
10 pts: formatting; proofreading mistakes that do not affect the overall meaning-making for the reader 

(i.e. missing a period at the end of a sentence, or after a quote citation - not before!)
20 pts: grammar, sentence level issues, overall structure of the essay (Intro, Body, Conclusion) that may

affect the overall meaning-making for the reader
30 pts: presence of a clear thesis/focus/main theme
40 pts: development of argument, detail, and/or support that tied to your thesis/focus/main theme 

throughout the essay; presence of a personalized academic voice

Lastly, please do not change the status of your blog or remove any of your posts; if anything, add 
reflection posts in the future to practice ‘metacognition’ and help yourself grow as a writer.  If anything 
may come up with the SF State Administration regarding your credit for this course, or I would like to 
look back to your writing to use it anonymously in future courses or my academic research, it is 
important that I can access your blog.   
 I would like to say thank you all for your hard work and participation in our course; it has been 
truly a pleasure and as much of a valuable learning experience for me as I hope it has been for you! 
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5.  Teaching Materials
A.  Model IRW Annotation Activity: Theme for English B by Langston Hughes

Dan Curtis-Cummins
Teaching Demonstration, ENG 717

Teaching Demonstration Sketch: “Theme for English B”

Prep: 1.  photocopy ‘Theme for English B’ for students with blank space for annotation
2.  prepare Powerpoint slides of images to give students ‘context’ (Hughes, ’50’s Harlem)

Overall objectives:  
• introduce a FYC class through inter-text, poetry (mix up students’ expectations of the class; 

foreshadow heavy IRW context/purpose; collaboratively brainstorm FYC Course themes)
• highlight personal annotation strategies as a major component of active reading processes and central 

to our course
• create a collaborative class ethos where mutual knowledge construction/multiple interpretation is 

embraced

Welcome to ENG 114!  In order to introduce the course, and discuss various, personal annotation 
techniques (which are important for academic membership and entering ‘the conversation’) we will 
discuss with Theme for English B by Langston Hughes in the context of our own course themes.  This will 
be an exercise to build annotation awareness and skills, and start to think about themes for the course. 
[*pass out printed poem]

5 min.  Quickwrite prompt on powerpoint: Before reading the poem, what pre-reading cues 
did you pick up on?  What is the poem about?  Who is the narrator, and who are the other 
stakeholders in the poem?  What other impressions of the poem do you get from the pre-q
reading cues you did before reading?
5 min.  debrief and discuss what pre-reading strategies/cues they used; we’ll revisit similar active 
reading strategies throughout the course
5 min.  Brief context of Langston Hughes and 1950’s Harlem.  [overhead slideshow]
25 min. Annotation/Theme Building Activity 

  As I read the poem out loud, take notes directly on the printed copy I pass out (you will turn 
these in).  Note any questions, reactions, personal connections, or anything that comes up for 
you.  Next, we’ll read as a class.  As we read the poem through different voices, add anything to 
your annotations, focusing on things you did not hear the first time. 
• Be prepared to share one of your annotations. 
• Ask:  Did anyone add anything to their annotation, after our discussion of the ‘first pass’ and 

the second reading?  [The rationale: as a reading strategy, aside from reading poetry out loud, second 
and third readings, as well as choral readings help you notice more and engage deeper in the meaning 
of the text. Reading out loud in many voices is a valuable revision strategy as well, which we will use 
this semester as well.]

• Each person share annotations, and I write annotations on board to connect themes for our 
FYC course in a constructivist, collaborative way

Application Assignment:  Take the second stanza, the ‘assignment,’ and imitate Hughes’ poem from the prompt; 
bring for next class.  You will turn in your ‘page,’ that is ‘true’ because it ‘came from you,’ with your annotations of 
the poem.  
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B.  Model Jigsaw Discussion Guide for Young and Anzaldua Reading Discussion
ENG 114-04, Dan Curtis-Cummins
9/18/15  Jigsaw Discussion Guide
Your Name:
Article you Discussed:

Gloria Anzaldúa and Vershawn Young:  
Two Writers who ain’t your average academics

You will engage with one of the articles, then report to the class in a ‘jigsaw’ to teach groups 
who discussed the other article.  As a group, use the following questions to guide YOUR 
DISCUSSION, and take notes about what you talk about in the space provided.  Be prepared to 
share with the class; choose one note taker to report back if that helps.

Take a minute, and each student review a passage/quote from your annotations of the article.  

1.  Did you like the article?  Why or why not?

2. What did you annotate?  How did you deal with the language in your annotations?  

3. How did the language impact you as a reader?  How did it make you feel?  What did it make 
you think about?  

4. What did the author DO with the language?  Why did they make the linguistic choices they 
made?

5. What was the argument the author made?  Can you find the thesis?  Where did the author 
put it in the article?  What support or evidence did they use and how? 
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C.  Book Club Guidelines and Final ‘Share’ Suggestions
ENG 114-04 Book Club Guidelines 

Annotation 
As you read, either: 

a.) annotate directly on the pages of the book (limiting your sell-back value, but making it your 
own and taking ownership over your reading process), or 
b.) use sticky notes to mark pages and passages/quotes that caused a reaction in you as you read: 
[i.e.,  touched you, puzzled you, made you laugh, and/or any other way you identified with the 
text or characters]
c.) ask questions while you read 

• i.e., what does this word mean? indicated by a circle and a question mark.  Do you need 
to look it up in the dictionary or can you infer the meaning from the context?

• and/or deeper questions:  why did the author make this rhetorical or linguistic move? 
(and what annotation symbols might you use here?) examples:  leave a certain name 
blank; use cultural idioms; interchange language features; integrate popular culture 
references like Lord of the Rings with Dominican cultural references…see if you can pose 
preliminary answers or inferences to these questions in your annotations. 

Blogs:  500 words, posted prior to Book Club meetings  
• Reference your annotations in your blog posts
• Your blog should:

• briefly summarize what happened:  your group will have read the same pages, but brief summary 
will help start conversation and learn what stood out or was important in the ‘readings’ of your 
group members

• reference at least three passages/quotes from your annotations and share why you marked that 
passage or how you reacted to the passage when you read it (did you identify with characters or 
cultural norms/practices; were you surprised by anything; did you feel any emotions for the 
characters; were you initially turned off by anything you read?)

• reference at least three questions you annotated, and whether your preliminary answers, 
inferences, predictions were confirmed or not.  

• The questions in your blog can be based on content (Why did the character do that?  What 
is going to happen to them?  What would I do in their shoes?) or style/rhetoric (Why did 
the author do this?  What was the effect on me as a reader?)

• The questions in your blog cannot be based on word definitions.  Those are for your own 
comprehension as you read.

• Reference the page numbers that your passages/quotes and questions came from as you read, 
based on your annotations.  

• General Reflection:  What do you think about the language/how the author uses the English 
language?  Do you like it?  Is it academic?  Are your feelings about the language changing from the 
time you began reading to later in the book?

Book Club Meetings 
• Read each others’ blogs prior to meeting in groups; notice if you shared similar reactions and/or 

questions
• In the book club meeting, go around and share your three reactions and three questions; discuss your 

thoughts on each others’ reactions and share insight with each others’ questions.  
• Reflect for whole class discussion: How do you see your own and each others’ reading process 

evolving?
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BOOK CLUB ‘Share’ Suggestions (15 minutes each)

Options:  

         a.)They Say/I Say model: connect your individual 
and group experiences to a review of the book, author 
interview, and/or other social commentary of the book; 
connect to course theme(s) [language difference, identity, 
diverse knowledges, cultural storytelling, current societal 
trends/events]
or
         b.) design a class activity that gets us involved and 
teaches us about the novel, author, story, cultural 
storytelling and/or language
or

c.)perform an interview with the author; skit of a 
scene that gives a good impression of the novel, 
performance piece
         

AND each share:  
• reflect on development of group and 

individual reading processes; the experience 
of reading in a group; whether you saw your 
reading process change through annotation, 
blogging, and discussion …
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D.  KWL+ Revision Workshop Guide Sheets
KWL + Revision Workshop Guide 

Writer:  Reader: date:
Pre-Reading Brainstorm:  

K:  What do you Know?  What Are the Guidelines for this Paper?  Essay Title:

W:  What do you Want to Know?  What specific questions are guiding this revision process?  
What does the author want specific feedback on?

 After Reading Notes and Feedback: 
L:  What did you Learn after Reading?  What was the Thesis or Focus, and Main Points or Support?

+:  What do you Still Want To Know?  What was missing, unclear, or underdeveloped?

***Be sure to reflect on the process of these revision workshops is in your post-Unit reflection blog***
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